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Student Portfolio Summary

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year 

10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating 

evidence of student learning in relation to the achievement standard. At every year level there are three portfolios 

illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and 

annotated and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio 

varies in terms of how much time was available to complete the task or the degree of scaffolding provided by the 

teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular 

order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard 

unless otherwise specified. 

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and 

enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an 

increasing diversity of student work that can be used to highlight evidence of student learning. 

THIS PORTFOLIO – Year 9 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely: 

Sample 1  Presentation – Designing magazine covers  

Sample 2  Persuasive text – Sun safety  

Sample 3  Response to literature – Shakespeare’s women 

Sample 4 Response to gothic literature – Black and Blue 

Sample 5  Discussion – Macbeth 

Sample 6  Response to literature – Short story transformation 

Sample 7 Response to literature – Trailer for Lonesome Howl

This portfolio of student work covers all aspects of the achievement standards and includes a range of responses in 

varied modes and forms. The student explores different approaches to the presentation of visual texts (WS1, WS2). 

The student constructs a magazine cover designed to attract an audience (WS1) and a poster and digital presentation 

to alert viewers to a serious issue (WS2). The student provides responses to literary texts (WS3, WS4, WS5). The 

student explores the role of women in Shakespeare’s plays and times (WS3), provides an imaginative response 

to gothic literature (WS4) and engages in discussion reflecting on different interpretations of Macbeth (WS5). The 

student provides an imaginative response to a poem, transforming it into a short story (WS6) and develops a digital 

presentation advertising a film (WS7).
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Work sample 1

Presentation – Designing magazines

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of individual 
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. They 
understand how interpretations can vary by comparing their responses to texts to the responses of others. In 
creating texts, students demonstrate how manipulating language features and images can create innovative 
texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses to 
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task

In class, students had undertaken a unit of work on persuasive techniques used in advertising. They analysed a range 

of magazine covers, considering the impact of text and images on an audience. They identified the target audience 

for each magazine. 

A template was available for students to use as they constructed their own magazine page. The focus was on 

students researching and analysing how a magazine appeals to a certain readership. 

Students had internet access and classroom time was available to complete the task. The unit of work took three 

weeks to complete. 
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Work sample 1

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Presentation – Designing magazines

Annotations

Uses repetition in the heading for 
emphasis. 

Addresses the audience directly and 
establishes a sense of immediacy in the 
appeal.

Uses a range of formats and shows how 
to engage the audience.

Selects vocabulary purposefully, for 
example ‘respectful’.

Selects a range of quotations to help 
persuade the audience.

Concludes with short, succinct dot points 
that help to persuade the audience that 
following them will be easy and success 
assured.
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Work sample 1

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Presentation – Designing magazines

Annotations

Cites sources of work.
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Persuasive text – Sun safety

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of individual 
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. They 
understand how interpretations can vary by comparing their responses to texts to the responses of others. In 
creating texts, students demonstrate how manipulating language features and images can create innovative 
texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses to 
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task

Students were asked to create an advertising campaign for a major health initiative, sun safety. The task was 

to inform the general public about skin cancer prevention. The aim was to win the brief that would enable their 

campaign to be promoted nationally. Students were to create their own print advertisement and explain why their 

campaign should be adopted. 

The presentation was to include:

• An advertisement supporting sun safety that would arouse public interest and change behaviour.  

•  A persuasive pitch that explains the target audience and argues the case for why their campaign should be 

adopted, commenting on the techniques they used and their intended effect. 

Students had three weeks to complete the task and worked on their presentation in class. Students presented their 

work to the class and posters were displayed around the school. Students were required to plan their work and had 

class time for conferencing. A draft was submitted for feedback. 

Work sample 2



December 2012 Page 6 of 31

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations

Uses simple but dramatic statements for 
effect.

Integrates information from other sources.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations

Demonstrates understanding of how 
language can be used to persuade.

Selects images, colours and graphics to 
support meaning.

Demonstrates understanding of the 
effects of images and the importance of 
placement.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations

Provides a general introduction to the 
task.

Explains the reasons behind the selection 
of a visual image in terms of its impact on 
the audience.

Demonstrates understanding of how 
language features can be used for effect.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations

Shows understanding of the connection 
between image and text and how that 
connection can be manipulated.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations
Provides evidence of planning and 
editing.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations
Provides evidence of planning and 
editing.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Persuasive text – Sun safety

Work sample 2

Annotations
Provides evidence of planning and 
editing.
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Work sample 3

Response to literature – Shakespeare’s women

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of 
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. 
They understand how interpretations can vary by comparing their responses to texts to the responses of 
others. In creating texts, students demonstrate how manipulating language features and images can create 
innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses to 
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task

Students had studied two Shakespearian texts in class, The Taming of the Shrew and Romeo and Juliet.

Students were asked to answer one of the following questions: 

How might modern audiences view Shakespeare’s plays differently to how they were first received? Discuss with 

reference to the exploration of the role of women in his plays the Taming of the Shrew and Romeo and Juliet.

Or 

Why did Shakespeare explore the role of women in his plays? Discuss with reference to the way Elizabethan 

audiences would have perceived the plays The Taming of the Shrew and Romeo and Juliet.

Students were provided with an essay structure to follow and were given a model for how to include quotations and 

how to reference them. They had two weeks to complete the task, which was done at home. The teacher provided 

feedback on drafts. 
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Addresses topic clearly in the 
introduction. 

Demonstrates understanding of context 
and its impact on audiences.

Uses a simple structure for the discussion 
with each paragraph examining the same 
idea in a different text.

Uses detail from the text to support the 
discussion.

Expresses ideas clearly displaying control 
of spelling, punctuation and grammar.

Refers to the topic to maintain relevance.

Response to literature – Shakespeare’s women

Work sample 3
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Integrates discussion of both plays in the 
conclusion. 

Response to literature – Shakespeare’s women

Work sample 3
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Response to gothic literature – Black and Blue

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of 
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. 
They understand how interpretations can vary by comparing their responses to texts to the responses of 
others. In creating texts, students demonstrate how manipulating language features and images can create 
innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses to 
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task 

Students analysed various examples of gothic literature such as poems, short stories, photographs, films and music 

video clips. Particular attention was paid to the analysis of symbols, themes and techniques such as poetic devices, 

camera angles and the use of colour. Emphasis was placed on how such texts position their audience. 

In this work sample, students were given options for creating an original gothic text, such as a short story, poem, 

artwork or short film. They were required to write a rationale that explains what they had chosen to do and how they 

achieved their aims.

Students had three weeks to complete the task. They were encouraged to submit a draft and plan for feedback. 

Work sample 4
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Uses a simple sentence for dramatic 
effect. 

Varies sentence length for emphasis and 
to control pace.

Uses punctuation effectively to create 
dialogue.

Selects with precision the image of her 
friend ‘walking herself in’ to indicate 
character.

Employs a colloquial tone that speaks 
directly to reader and involves the reader 
in the story.

Disrupts the reading of the text by 
including a single sentence paragraph 
which calls attention to the developing 
suspense.

Uses detail to build suspense.

Response to gothic literature – Black and Blue

Work sample 4
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Uses traditional imagery of the gothic 
genre, for example ‘thunderstorms’, 
‘creaking stairs’.

Links back to the title of the story to 
provide cohesion.

Response to gothic literature – Black and Blue

Work sample 4
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Reflects upon how language can be 
manipulated to achieve particular effects. 

Analyses the effect of the selection of 
language features on the reader.

Integrates ideas taken from traditional 
stories.

Response to gothic literature – Black and Blue

Work sample 4
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Uses accurate spelling, grammar and 
punctuation throughout. 

Reflects upon how the ideas in the text 
link to universal themes and influence 
audience response.

Response to gothic literature – Black and Blue

Work sample 4
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Discussion – Macbeth

Relevant parts of the achievement standard

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of individual 
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. They 
understand how interpretations can vary by comparing their responses to texts to the responses of others. In 
creating texts, students demonstrate how manipulating language features and images can create innovative 
texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses to 
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task

Students had studied the play Macbeth in class. In this work sample, excerpts have been taken from a discussion 

between students about their response to the following topic: Is Macbeth a selfish evil murderer or a victim of 

circumstance? 

A conversation protocol was used with the first person responding to the question and identifying a significant issue 

from the text. Each person then listened to and responded to the previous speaker and to the issue. The first person 

had the final word. This protocol enabled each person to share his thoughts about the topic.

Each speaker had 1–2 minutes to respond. 

Work sample 5
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in 
providing the tasks and work samples. The annotations are referenced to the Australian Curriculum 
achievement standards.

English Year 9
Satisfactory

Annotations

Work sample 5

Discussion – Macbeth

Audio

http://play.viostream.com/?play=12b9c25a-f2d7-436a-b646-6deaec41d8ed
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Response to literature – Short story transformation

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of 
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. 
They understand how interpretations can vary by comparing their responses to texts to the responses of 
others. In creating texts, students demonstrate how manipulating language features and images can create 
innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses to 
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task 

In class, students explored a range of social issues through poetry. For this task they were asked to select a poem 

and transform it into a short story that highlighted a particular issue in which they were interested. The aim was to 

evoke sympathy from the audience. Key messages from the poetry were also to be highlighted in the short story. 

Students worked on the task at home and in class and were encouraged to submit drafts for feedback. 

In this sample, the student is responding to the poem Beach by William Hart-Smith.

Work sample 6
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations
Demonstrates that the student has 
listened to the sound of the poem through 
the inclusion of sharp images and 
vocabulary, for example ‘jagged’, ‘deadly’, 
in contrast to the ‘soft sand’ in the next 
paragraph. 

Makes careful selection of vocabulary 
to establish an atmosphere of threat, for 
example ‘unmerciful’, ‘deadly.’

Echoes the imagery used in the poem.

Disrupts the paragraph structure by 
including a one sentence injunction to the 
reader to listen.

Varies sentence length to control pace 
and build suspense.

Juxtaposes contrasting imagery as the 
poem has done.

Uses dialogue appropriately and with 
effect.

Response to literature – Short story transformation

Work sample 6
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Integrates the original text by referring 
to the ‘white teeth’ of the waves in the 
original poem.

Uses accurate spelling, punctuation and 
grammar throughout.

Response to literature – Short story transformation

Work sample 6
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Response to literature – Trailer for Lonesome Howl

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They 
analyse and explain how images, vocabulary choices and language features distinguish the work of 
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select 
evidence from the text to analyse and explain how language choices and conventions are used to influence 
an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)

Students understand how to use a variety of language features to create different levels of meaning. They 
understand how interpretations can vary by comparing their responses to texts to the responses of others. In 
creating texts, students demonstrate how manipulating language features and images can create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make 
presentations and contribute actively to class and group discussions, comparing and evaluating responses 
to ideas and issues. They edit for effect, select vocabulary and grammar that contribute to the precision and 
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task

Students were asked to construct a PowerPoint presentation for the text, Lonesome Howl by Steven Herrick that 

was being read in class. The task was to engage the viewers’ interest in the storyline without giving too much away. 

Teacher feedback was provided on the initial draft.

Work sample 7
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in 
providing the tasks and work samples. The annotations are referenced to the Australian Curriculum 
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English Year 9
Satisfactory

Work sample 7

Annotations

Response to literature – Trailer for Lonesome Howl

Lonesome Howl 

There aren’t any wolves in Australia are there?  

http://preview.play.viostream.com/?play=9ef5e9ec-7d4a-48d0-88e8-3f56ac5d01a7&setplay=no
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations
Integrates image in central position by 
selecting white to emphasise the solitary 
wolf silhouetted against the moon.

Creates a sense of uncertainty by 
beginning with a question and implies 
there are different levels of understanding 
of the text.

Selects rural image of a farmhouse to 
support adjectives ‘derelict’, ‘old’. 

Sets up contrast with previous slide by 
using light to emphasise ‘happiness’ and 
‘laughter’.

Work sample 7

Response to literature – Trailer for Lonesome Howl

Lonesome Howl 

There aren’t any wolves in Australia are there?  

Lucy Harding lives on a derelict old farm where 
very little happiness is found, but much sadness 
occurs.    

Jake lives in the same valley but the two farms 
couldn’t be more different. Instead of pain and 
sadness, this place is filled with happiness and 
laughter.  
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Manipulates images and ideas to create 
contrast for effect by selecting the 
mysterious image of the wolf (silhouette) 
and a natural creek setting.

Places wolf image (close up shot) looking 
directly at audience to contradict the 
statement ‘no wolves in Australia’.

Varies sentence length and layout for 
effect, using accurate punctuation, 
vocabulary and grammar.

Selects symbol of bird in a cage and in 
free flight to

Work sample 7

Response to literature – Trailer for Lonesome Howl

This is where the story of the wolf first began when 
Jake’s father saw the wolf at the creek . 

But everyone scoffed and told him there are 
no wolves in Australia but that didn’t stop 
him from believing in the wolf and telling his 
son Jake about it.  
 

Lucy wanted to escape her father’s abuse. 

So she told Jake she knew 
where it lived. 
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Emphasises setting of mountain in the 
gloom, through placement of image in 
centre of screen.

Shows close up of cave entrance to build 
suspense.

Manipulates images for effect, for 
example the use of the graphic question 
mark, leaving the audience unsure about 
what will happen next.

Continues mood of mystery through 
image of trees and mist in moonlight.

Work sample 7

Response to literature – Trailer for Lonesome Howl

They set off up Sheldon Mountain in 
search for it. 

They got stuck up the mountain and had 
to spend the night in a cave. 

Will they make it off the 
mountain and back home? 

Will they see the wolf? 

Can Lucy escape her father’s clutches?  
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 9
Satisfactory

Annotations

Emphasises central role of the wolf with 
close up shot showing eyes looking 
directly at the viewer.

Shows cover of text, author to support 
personal recommendation.

Provides accurately referenced 
bibliographical details.

Work sample 7

Response to literature – Trailer for Lonesome Howl

They set off up Sheldon Mountain in 
search for it. 

They got stuck up the mountain and had 
to spend the night in a cave. 

Will they make it off the 
mountain and back home? 

Will they see the wolf? 

Can Lucy escape her father’s clutches?  


