Student Portfolio Summary

Year 9

English

Above Satisfactory

WORK SAMPLE PORTFOLIO
The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year
10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating
evidence of student learning in relation to the achievement standard. At every year level there are three portfolios
illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.
Each portfolio comprises a collection of different student work selected by state and territory nominees, and
annotated and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio
varies in terms of how much time was available to complete the task or the degree of scaffolding provided by
the teacher.
There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular
order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard
unless otherwise specified.
As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and
enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an
increasing diversity of student work that can be used to highlight evidence of student learning.

THIS PORTFOLIO – Year 9 English
This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:
Sample 1

Presentation – Designing magazine covers

Sample 2

Persuasive text – Sun safety

Sample 3

Response to literature – Shakespeare’s women

Sample 4

Response to literature – The Midnight Shift

Sample 5

Discussion – Macbeth

Sample 6

Response to literature – Short story transformation

This portfolio of student work covers all aspects of the achievement standard and includes a range of responses in
varied modes and forms. The student explores different approaches to the presentation of visual texts (WS1, WS2).
The student constructs a magazine cover designed to attract an audience (WS1) and a poster and digital presentation
to alert viewers to a serious issue (WS2). The student provides a response to literary texts (WS3, WS4, WS5). The
student explores the role of women in Shakespeare’s plays and times (WS3), provides an imaginative response
to gothic literature (WS4) and engages in discussion reflecting on different interpretations of Macbeth (WS5). The
student provides an imaginative response to a poem transforming it into a short story (WS6).
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Work sample 1

English

Year 9

Above Satisfactory

Presentation – Designing magazine covers
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They

analyse and explain how images, vocabulary choices and language features distinguish the work of individual
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning. They

understand how interpretations can vary by comparing their responses to texts to the responses of others. In
creating texts, students demonstrate how manipulating language features and images can create innovative
texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
In class, students had undertaken a unit of work on persuasive techniques used in advertising. They analysed a range
of magazine covers, considering the impact of text and images on an audience. They identified the target audience
for each magazine.
A template was available for students to use as they constructed their own magazine page. The focus was on
students researching and analysing how a magazine appeals to a certain readership.
Students had internet access and classroom time was available to complete the task. The unit of work took 3 weeks
to complete.
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Work sample 1

Year 9

English

Above Satisfactory

Presentation – Designing magazine covers
Annotations
Creates an original text by integrating a
range of language features and formats.
Establishes an engaging and immediate
opening by addressing the audience
directly.
Selects an emotive image that will
promote sympathy and concern in the
audience.
Varies sentence structure for effect, using
a rhetorical question.
Uses inclusive language to engage the
audience, for example ‘We humans’.
Creates different levels of meaning
through the placement of text that
provides an easy solution after the image
of loneliness.

Poses questions in succession for
emphasis.
Uses direct statements and commonly
understood persuasive vocabulary.

Provides a solution to the problem to
persuade the reader.

Cites sources for work.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 2

English

Year 9

Above Satisfactory

Persuasive text – Sun safety
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They

analyse and explain how images, vocabulary choices and language features distinguish the work of individual
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning. They

understand how interpretations can vary by comparing their responses to texts to the responses of others. In
creating texts, students demonstrate how manipulating language features and images can create innovative
texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to create an advertising campaign for a major health initiative, sun safety. The task was
to inform the general public about skin cancer prevention. The aim was to win the brief that would enable their
campaign to be promoted nationally. Students were to create their own print advertisement and explain why their
campaign should be adopted.
The presentation was to include:
•

An advertisement supporting sun safety that would arouse public interest and change behaviour.

•	A persuasive pitch that explains the target audience and argues the case for why their campaign should be
adopted, commenting on the techniques they used and their intended effect.
Students had three weeks to complete the task and worked on their presentation in class. Students presented their
work to the class and posters were displayed around the school. Students were required to plan their work and had
class time for conferencing. A draft was submitted for feedback.
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Work sample 2

English

Year 9

Above Satisfactory

Persuasive text – Sun safety
Annotations

Uses clear and explicit language.

Uses humour to reinforce the message.

Integrates information from other sources.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 2

English

Year 9

Above Satisfactory

Persuasive text – Sun safety
Annotations

Shows evidence of planning and careful
selection of captions and images.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 2

English

Year 9

Above Satisfactory

Persuasive text – Sun safety
Annotations

Provides a clear and concise introduction
that addresses the topic and purpose of
the task.

Provides a detailed explanation of how
and why a range of language features are
used in the text.

Reflects on how different techniques are
used and their impact on audiences.
Integrates information from other sources.

Summarises main contention and ends
with an effective rhetorical question.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 2

English

Year 9

Above Satisfactory

Persuasive text – Sun safety
Annotations
Demonstrates evidence of planning and
editing.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 3

English

Year 9

Above Satisfactory

Response to literature – Shakespeare’s women
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They

analyse and explain how images, vocabulary choices and language features distinguish the work of individual
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning. They

understand how interpretations can vary by comparing their responses to texts to the responses of others. In
creating texts, students demonstrate how manipulating language features and images can create innovative
texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students had studied two Shakespearian texts in class, The Taming of the Shrew and Romeo and Juliet.
Students were asked to answer one of the following questions:
How might modern audiences view Shakespeare’s plays differently to how they were first received? Discuss with
reference to the exploration of the role of women in his plays The Taming of the Shrew and Romeo and Juliet.
Or
Why did Shakespeare explore the role of women in his plays? Discuss with reference to the way Elizabethan
audiences would have perceived the plays The Taming of the Shrew and Romeo and Juliet.
Students were provided with an essay structure to follow and were given a model for how to include quotations and
how to reference them. They had two weeks to complete the task, which was done at home. The teacher provided
feedback on drafts.
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Work sample 3

English

Year 9

Above Satisfactory

Response to literature – Shakespeare’s women
Annotations

Addresses the topic from the outset and
establishes a clear line of argument.
Understands the importance of context in
the development of an interpretation.

Quotes directly from the text to support
ideas.

Uses connectives at the start of each
paragraph to link and develop ideas.
Selects vocabulary for effect, for example
‘ingrained’.
Integrates discussion of the two texts.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 3

English

Year 9

Above Satisfactory

Response to literature – Shakespeare’s women
Annotations
Moves easily between texts making
comparisons to develop the argument.

Controls spelling, punctuation and
grammar throughout the writing.

Restates the main contention and
establishes a strong conclusion.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

English

Year 9

Above Satisfactory

Response to literature – The Midnight Shift
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They

analyse and explain how images, vocabulary choices and language features distinguish the work of individual
authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses of

others. In creating texts, students demonstrate how manipulating language features and images can create
innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students had analysed in class, various examples of gothic literature such as poems, short stories, photographs, films
and music video clips. Particular attention was paid to the analysis of symbols, themes and techniques such as poetic
devices, camera angles and the use of colour. Emphasis was placed on how such texts position their audience.
In this work sample, students were given options for creating an original gothic text, such as a short story, poem,
artwork or short film. They were required to write a rationale that explains what they had chosen to do and how they
achieved their aims.
Students had 3 weeks to complete the task. They were encouraged to submit a draft and plan for feedback.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations
Orientates readers to the stereotypically
gothic setting of the graveyard.
Uses humour of the banal and
contemporary to momentarily lighten
mood.
Evokes sense of vague, unknown
threat through evaluative language,
for example, adjectives in noun groups
‘bright, white reflections’, ‘ancient, erratic
clock’, endless shift’, ‘decaying, mouldy
scent of the graveyard’.
Draws on tradition of heightened
emotion in gothic literature through
the use of figurative language such
as personification, for example ‘it rose
from amongst the withered trees’ and
‘burgeoning, pregnant moon’.

Understands how the skilful use of
punctuation, including colons, semicolons
and dashes, contributes to meaning in a
short story.

Uses idiomatic language in dialogue to
create character.
Makes vocabulary choices that contribute
to specificity in character development
and stylistic effectiveness.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations

Uses rhetorical questions for effect.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations

Uses sophisticated vocabulary evident
in verb choice, for example ‘flared’,
illuminated, ‘melted away’ to evoke high
emotion and the supernatural.

Continues to build characterisation
through dialogue.

Chooses action rather than description to
reveal the character’s demonic strength.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations

Incorporates main character’s thoughts
smoothly into the narrative flow, adding to
the story’s coherence.

Produces a highly dramatic resolution
through juxtaposing the contemporary
against the traditional and conventional.
Brings the story to a satisfying close
through the coda of his final words to his
mother.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations
Begins the rationale with a conversational
opening that engages the reader.

Reflects on the way the story was
constructed to engage the audience.

Selects vocabulary with precision.

Selects detail from the text to illustrate the
story.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 4

Year 9

English

Above Satisfactory

Response to literature – The Midnight Shift
Annotations

Chooses language features with care and
for effect.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 5

English

Year 9

Above Satisfactory

Discussion – Macbeth
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They analyse
and explain how images, vocabulary choices and language features distinguish the work of individual authors.
They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses of

others. In creating texts, students demonstrate how manipulating language features and images can create
innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students had studied the play Macbeth in class. In this work sample, excerpts have been taken from a discussion
between students about their response to the following topic: Is Macbeth a selfish evil murderer or a victim of
circumstance?
A conversation protocol was used with the first person responding to the question and identifying a significant issue
from the text. Each person then listened to and responded to the previous speaker and to the issue. The first person
had the final word. This protocol enabled each person to share his thoughts about the topic.
Each speaker had 1–2 minutes to respond.
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Work sample 5

Year 9

English

Above Satisfactory

Discussion – Macbeth
Annotations

Audio
December 2012

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in
providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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Work sample 6

English

Year 9

Above Satisfactory

Response to literature – Short story transformation
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses of

others. In creating texts, students demonstrate how manipulating language features and images can create
innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
In class, students explored a range of social issues through poetry. For this task they were asked to select a poem
and transform it into a short story that highlighted a particular issue in which they were interested. The aim was to
evoke sympathy from the audience. Key messages from the poetry were also to be highlighted in the short story.
Students worked on the task at home and in class and were encouraged to submit drafts for feedback.
In this sample, the student is responding to the poem A Case of Murder by Vernon Scannell.
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Work sample 6

English

Year 9

Above Satisfactory

Response to literature – Short story transformation
Annotations

Begins with the first person for immediacy
and moves straight into the action of the
piece.
Chooses vocabulary for precision and
effect for example ‘smirked’.

Repeats phrase for emphasis, for
example ‘I could see him.’

Makes effective use of similes that echo
the original text, for example ‘like a
spider’, ‘like an unwanted pet.’

Builds suspense through the use of detail,
just as the poem does.
Achieves dramatic impact by
manipulating the length of paragraphs
and using this to indicate a turning point.

Uses accurate spelling, punctuation and
grammar throughout.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Work sample 6

English

Year 9

Above Satisfactory

Response to literature – Short story transformation
Annotations

Repeats the title to effectively end the
piece and align with the conclusion of the
poem.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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