ACAra &, Student Portfolio Summary

English Year 7

Satisfactory

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year 10
Australian Curriculum in the learning area. Each portfolio comprises a collection of student work illustrating evidence
of student learning in relation to the achievement standard. At every year level there are three portfolios illustrating
satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and
annotated and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio
varies in terms of how much time was available to complete the task and/or the degree of scaffolding provided
by the teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular
order. Together as a portfolio, the samples provide evidence of all aspects of the achievement standard unless
otherwise specified.

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and
enhanced in relation to their comprehensiveness in coverage of the achievement standard and their representation of
the diversity of student work that can be used to highlight evidence of student learning.

THIS PORTFOLIO - Year 7 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:

Sample 1 Response to literature — Holes

Sample 2 Poem - Things | know

Sample 3 Creative writing — Memories of school

Sample 4 Persuasive letter — From classic poems to favourite hits
Sample 5 Response to literature — Matilda

Sample 6 Response to literature — Black Snake

Sample 7 Oral presentation — Election speech

Sample 8 Persuasive text — Money

This portfolio of student work includes a range of different types of texts that are structured and coherent, addressing
a range of purposes, audiences and contexts. The student presents coherent and well-structured persuasive texts
linked to personal knowledge and demonstrates analysis and a strong personal voice (WS4, WS7, WS8). In creative
writing, including poetry, the student conveys personal sentiments in concise, simple yet powerful ways (WS1, WS2,
WS3, WS5) and demonstrates clarity and control of language in an oral presentation (WS6).

The annotated samples in this portfolio provide evidence of most (but not necessarily all) aspects of the achievement
standard. The following aspect of the achievement standard is not evident in this portfolio:

o contribute actively to class and group discussions.
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ACAra &, Work sample 1

English Year 7

Satisfactory

Response to literature — Holes

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

The students read the text Holes by Louis Sacher. The students were given the choice of selecting five tasks from a
wider set of tasks. The tasks were organised under the headings of ‘knowing, understanding and applying’.

The students completed the tasks over a two week period.
The work samples included here are two of the tasks that a student completed:

e Task 1: Students chose a setting in the novel and wrote a description of it to help someone visualise it.
e Task 2: Students wrote a paragraph from the point of view of a plant, animal, landscape or inanimate object in
the novel that commented on the main characters.
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ACAra &, Work sample 1

English Year 7

Satisfactory

Response to literature — Holes

Annotation
TASK 1 Describes the physical setting of the
Setting novel.

Writes a personal response to the

There is no lake at Camp Green Lake. It is so scorching hot that it makes your mouth conditions that the boys endure at the
bone dry just like the hard, rocky, painful ground. It is so intense that you feel like you lake.

are going to pass out at any second. It is so hot that you get illusions of water from the
rays ?f heat comin'g frm'n the ground. Imagine every s'econd of the day your skin Uses effective noun groups to describe
burning and massive blisters all over your body especially your hands because of the . P

heavy shovel digging into the surface which is as hard as a rock. That’s how Stanley personal feelings, for example ‘makes
Yelnats feels every day of his time at this horrible juvenile detention centre! your mouth bone dry’.

Uses repetition to convince the reader
of the uncomfortable nature of the
conditions.

Writes in the second person to encourage

TASK 2 the reader to empathise with the
Point of view difficulties encountered in this harsh
environment.
I, the shovel see everything and hear everything! I hear the secrets, the lies, the queries Reflects upon events in the novel.
and tl.le flghfs. I see the torture, the pain, the sweat dripping of their faces but I also see
the fl‘ll(’,l;(dslll\l/}) t}l)mt gets :'::rmleid. I still remember the day that Zero had enough of camp Changes the perspective from the people
green lake, Mr Pandanski yelling at him and people calling him stupid when really he is i ] i ]
really mfelligent and deserves a lot better. So then Zero goes not thinking and sm);shes InV-OI‘/ed inthe events to an inanimate
me against Mr Pandanski’s face. I have his blood all over me, dripping of me in fact. object.
After that all I remember is crashing onto the ground and seeing Zero sprint away as
fast as he could. Personifies the shovel and uses this
device as an impartial observer of the
action.

Chooses action verbs to convey violence,
for example ‘smashes’, ‘crashing’,
‘sprinting away’.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 2

English Year 7

Satisfactory

Poem - Things | know

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students from different countries, backgrounds, lifestyles and cultures were invited to share what they know about
their lives. The students joined a collaborative project that utilised an online learning circle. This learning circle used
social networking tools to manage collaborative work across a number of school sites.

The students were asked to respond to the poem Things | Know by Joyce Sutphen and write a poem in a similar style.
The students were provided with the following prompts:

e  We are all different. We have varied experiences as we live our lives in drastically different parts of the world. We
can learn a great deal about each other and the world if we share our experiences together in poetic form.

e  What do you know?

e  What experiences have you had that are so different from mine?
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ACAra &, Work sample 2

English Year 7

Satisfactory

Poem - Things | know

Annotation
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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® AUSTRALIAN CURRICULUM,
c C C ASSESSMENT AND
REPORTING AUTHORITY

English

Work sample 2

Year 7

Satisfactory

Poem - Things | know

Evenings at the Beach

I’know how the waves glisten whilst lapping away at the
golden sand; I know the look of the fire-patterned rocks

as they hang over us; how minute by minute the sun etches
closer to the horizon, reflecting the sea.

The feeling of the lead tugging me over to the friends
awaiting her and how their wet fur brushes against my legs

leaving sandy remains, only to run away, break the water
and swim against fighting currents- I know that too.

How the salty whips my hair across my face and lingers on
my skin. I know how the sand crunches below my feet

and [ see hers do the same. How the prints follow and twist
and turn, to paddle in the water and relax on the sand.

Annotation

Uses personification to capture the
reader’s attention, for example ‘the waves
glisten whilst lapping away at the golden
sand’.

Selects words often associated with
beaches, for example ‘waves glisten’,
‘golden sand’, ‘sparkling sea’.

Makes some word choices that create
effective description, for example ‘the
look of fire-patterned rocks as they hang
over us’.

Uses repetition for emphasis, for example
‘minute by minute the sun etches closer
to the horizon’.

Describes the experience of walking a
dog along a beach at sunset.

Appeals to the reader’s senses, for
example ‘how the salty (air) whips my hair
across my face and the sand crunches
below my feet’.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 3

English Year 7

Satisfactory

Creative writing - Memories of school

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

The students were asked to write about an experience that occurred at school. Students were provided with the
following prompts as suggestions:

Describing the incident:

e Who was involved?
e How would you describe the people?
e Describe how the surroundings appeared to you at the time.

e  What exactly happened? Why was it memorable?
Describing how you felt

e How did you feel at the time?

e How do you feel about it now?

e Remember, a personal incident Is not just a story about something that happened. It is a reflection on how a
past incident played a specific role in shaping who a person has become.
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ACAra &, Work sample 3

English Year 7

Satisfactory

Creative writing - Memories of school

Annotation

|
| ] ﬂv Pro ({4 e Creates a suitable title.
L LLL Thivugh the bhich, black p g, 1a

) L cepe o & "ZM ) by blick curtans e faot Eome. Tegyr. » Orientates the reader with an evocative
e cdth parants,sobhigs ol asy cthet pecen Lhak Mnus oo Stulect st beginning sentence, for example ‘I
(demtte—then I rnde 5
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Uses direct speech to create tension, for
example ‘Everyone, ten minutes to go!’,
It’s time’.
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the tep her ghict had MfMM on the Lep leH of her gl uputioh hedol o oo
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Dot paclythis wona e prop Foc kel doracteryShe had blach and 60% et coloured shirt’, ‘buttons in a straight line’,
WM ool het Jace, Si /’6*3‘0“7\% own/{ el Marerse goore /oan emtplaf//\ ‘my large, feathery blue hat’.
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black hair still in place and her nails still

joolteel L VNMV‘W}MW,§ Wwwérw@(uﬂf/h«,%& .
relatively long’.
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fm%\fw r‘%)w&. sl wen Olas Expresses feelings using imagery,
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¢ Writes a clear sequence of events.

Uses paragraphs to separate different
stages in the text.
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ox I ¢ ca . .
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everything was going to be fine’.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 4

English Year 7

Satisfactory

Persuasive letter - From classic poems to favourite hits

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

The students selected a poem from a poetry anthology. They then copied and analysed the poem using the
‘SMILE’ framework. The anagram SMILE represents elements to be considered, for example - Subject, Mood (and
Movement), Imagery, Language and Evaluation.

The students were then asked to write a letter to their favourite singer or band convincing them to set a classic poem
to music. Students referred to their analysis of the chosen poem to support their argument.
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® AUSTRALIAN CURRICULUM,
C C C ASSESSMENT AND
REPORTING AUTHORITY

English

Work sample 4

Year 7

Satisfactory

Persuasive letter - From classic poems to favourite hits

Bird Y

De_of?, Bird :
7 Student’s name
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and moving with 5 story , the match is
ComP/efely pecfect!
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Annotation

Plans, drafts and publishes a persuasive
text that demonstrates a good
understanding of the audience and
purpose.

Recognises the perspective from which
the poem is written.

Summarises issues mentioned in the
poem and makes inferences about the
protagonists feelings, for example sad,
rejected present.

Uses some specialised vocabulary, for
example ‘composing style’.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 4

English Year 7

Satisfactory

Persuasive letter - From classic poems to favourite hits

Annotation
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Acknowledgement

ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 5

English Year 7

Satisfactory

Response to film - Matilda

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to write an essay under supervised conditions in response to the following question:

What techniques has the director of the film Matilda used to let the viewer know Miss Honey is a ‘goodie’ and Ms
Trunchbull is a ‘baddie’?

Students were able to use notes and were also provided with scaffolding guidelines about essay structure and
content including theme, main characters and film techniques.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 5

English Year 7

Satisfactory

Response to film - Matilda

Annotations
Matilcda F:':E"“_“lj
The movie “Matilda” is a hilariocus Establishes a personal response to the
Eamily Came.dH movie dirfed 1!35 text.
Danny De Vie on_the classic »
. p | Uses a clear structure, providing an
L;ﬁﬁ_ﬁ: b?l QC%?'IZL:!L Eﬁ’?a}-’::it di-;r-i.ul}?"-ﬁ g introduction, body and conclusion.
] (ai

determend to bewme teach hec eul
perents and prindpal a lesson. and
of course, ghe had help from her
10\!&!5 teacher , Miss Homey-

Uses evaluative language to introduce

and describe a main character for
Miss Horey is the QGDCI person M example language used to introduce and
_Iﬂ__‘aﬁld;a_- e Soe ‘Hﬂe Hr cug}'ﬂ 1'301’}'\ describe Miss Honey compared with the
her a pearance ard bher personalitu language used to describe Ms Trunchbull.
Miss Honey o alweys smil at bher
studerts ®she is a very atractive persen
who s Eﬁ"scxg able 4 be arcund. She Uses evidence from the text that
Loears verﬂ e‘\"hd . ﬂaﬁa\ drecced i flat demonstrates how choices of images
shoes ara geau’t iful: Necklaces - influence audience response.

Miss HOI"‘\EH s a very calm , pEECeFu\
arnd  understanding person and dries
o make learm ('%‘ﬁ for the kids. like Uses specialised language appropriate
mhen 5}‘6 '1'8 it "rhe.l‘l"y a Pﬂﬁm ‘o to a film review, for example ‘techniques’,
help them 51:\;::’%1 difficutty - ‘soft lighting”

The director has Lsed many fechnigoes
to point out that Miss Heney is

3 caoc:d son . for irstance
ha - bright but soft lig

Identifies and explains film techniques
P‘ HE used to represent character, adding detail
+K“B from the text to support the interpretation.

Acknowledgement

ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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® AUSTRALIAN CURRICULUM,
C C C ASSESSMENT AND
REPORTING AUTHORITY

English

Work sample 5

Year 7

Satisfactory

Response to film - Matilda

Ms Trumchbur'! s defintely _the  bad
perraor‘. . Her =
nd show ths all.
1\45 Trunchbull¥is an awful ., Mmean
2 and aggressive son  who hates
children. She cresses in ver
mibtery styled clothes . These Tnclude
‘Dlg bockled bels, black boots , socks
the come Up to her knees and
a i black r::::aJts = E!NEHS
%ﬁﬂ‘ haic Hed back in” a

bur’"\ uErB jﬁ'ughﬂa.

The reason it is obvicus Jr'ha-‘r_
Me Trunchbull is the ‘badde’ is
becavse of the Jrechni{:{,uas. +he

directo- bhas used- nrwc'!ude
features ke dull 'h h%&

angle shots  when E-h"-e dcwr‘a
at 7 her students ard her music.

One cf the scemes where the
music baes crested Susperce was
H‘ﬂ SCense mhet“e Ms Truhchbu'l‘t
Las Lx}a'l}zﬂ down the sl way to
=ece who was iNn her bhouse.

T 4hink these '}‘er:l-\mq'ues maig
worked . 3= Right from the first
scene wWhere % saw Miss Hon%
T knew that was & rﬁ?re.
This wes becsuse In the “first scene
She  Les t:are{-“uihj un*ranglmg
Ambecs haic- musicT, lighting,
shota and a ‘L&ﬁ all el Felpbed
chots Hretr M2 A e B
Ear'\:i that Ms, "'['r‘ur\ bull was

" baddie .

Acknowledgement

Annotations

Demonstrates evidence of editing for
effect.

Uses comparison of visual elements
provided by the costumes of characters to
reinforce the point being made about the
main characters.

Writes expanded sentence structure
accurately including some with embedded
clauses, for example ‘The reason it is
obvious that Ms Trunchbull is the ‘baddie’
is because of the techniques the director
has used'.

Creates cohesion through the use of topic
sentences to signal the focus of each
paragraph.

Maintains a consistent line of argument
supported by relevant textual detail, for
example plot and technical elements such
as lighting and camera angles.

Expresses and justifies own opinion.

Conclusion reinforces a consistent line of
argument.

ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 6

English Year 7

Satisfactory

Response to literature — Black Snake

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to compete the following activities in preparation for the task:

e read Carole Wilkinson’s Black Snake.

e discuss the various ways Ned Kelly is represented through the novel and complete a character profile of him.

e dompare various representations of Ned Kelly from imaginative and historical texts and identify the
representation of Ned Kelly in each source.

Students were then asked to write a response to the question:
‘Was Ned Kelly a villain? Support your opinion with evidence.’

This task was completed under supervised conditions and students were given 40 minutes.
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aca:[.a o Work sample 6

REPORTING AUTHORITY

English Year 7

Satisfactory

Response to literature — Black Snake

Annotations
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ACAra &, Work sample 6

English Year 7

Satisfactory

Response to literature — Black Snake

Annotations
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ACAra &, Work sample 6

English Year 7

Satisfactory

Response to literature — Black Snake

Annotations
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ACAra &, Work sample 7

English Year 7

Satisfactory

Oral presentation - Election speech

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to make a one minute presentation to their peers explaining why they should be voted house
captain. They were given time in class to work on their presentation and received feedback from the teacher and their
peers in practice rehearsals. They completed the task over the course of a week.
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ACAra &, Work sample 8

English Year 7

Satisfactory

Persuasive text - Money

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were provided with a range of stimulus material and asked to write an argumentative essay on the topic of
‘Too much money is being spent on games and toys’.

Students were provided with guidelines for writing an argumentative essay and model.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 8

English Year 7

Satisfactory

Persuasive text - Money

Annotations
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ACAra &, Work sample 8

English Year 7

Satisfactory

Persuasive text - Money

Annotations
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