AUSTRALIAN CURRICULUM,

ACAT A s, Student Portfolio Summary

English Year 5

Satisfactory

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year
10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating
evidence of student learning in relation to the achievement standard. At every year level there are three portfolios
illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and annotated
and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio varies in terms of
how much time was available to complete the task or the degree of scaffolding provided by the teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular
order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard
unless otherwise specified.

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and
enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an
increasing diversity of student work that can be used to highlight evidence of student learning.

THIS PORTFOLIO - Year 5 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:

Sample 1 Stop and think aloud (Part 1) and Responding to questions (Part 2)
Sample 2 Creating poetry — Kennings

Sample 3 Written narrative — In the box

Sample 4 Persuasive text — Election speech

Sample 5 Oral presentation — Words or pictures

Sample 6 Creative writing — Beginning of a fairy story

This portfolio of student work shows an understanding of how characters, settings and events are developed through
images and language features in both the creation (WS2, WS3, WS4, WS6) and interpretation of texts (WS1, WS5).
The student demonstrates an ability to plan, draft, edit and publish a range of texts created for a variety of purposes
(WS2, WS3, WS4).

The following aspects of the achievement standard are not evident in this portfolio:

e Jisten and ask questions to clarify content

e contribute actively to class and group discussions, taking into account other perspectives.
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ACAra &, Work sample 1

English Year 5

Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

This task consisted of two parts:

The first component was the ‘Stop and Think Aloud’ activity which required students to read an extract of a text,
stopping at pre-determined points and writing down what they were thinking. They used a copy of the text with room
to write next to each stopping point.

The second component was to respond to questions in relation to the text used for the ‘Stop and Think Aloud’
activity. The extract was from a text they had not read previously but was part of a series of books by Emily Rodda.
The students had worked with the first book in the series.
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ACAra &, Work sample 1

English Year 5

Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)

1 — The Warning-
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Annotations
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Uses information drawn from reading to
make predictions about the text.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 1

English Year 5

Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)

Based on what | have read so far, this is what | know about Bara.

Annotations

Uses compound and complex sentence
“ lx has  masters that xR wheX Yo ol structures to explain ideas and makes
“Rate S NondTia end tweNY yeags oA ' vocabulary choices when describing the
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Responds to how a character is depicted
through vocabulary chosen to describe
the character.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 1

English Year 5

Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 2

English Year 5

Satisfactory

Creating poetry - Kennings

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

The student studied the structure of a range of poetry styles including kennings, limericks and haikus. The student was
asked to write a number of poems using one of these styles. The student chose to write a series of kenning poems.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 2

English Year 5

Satisfactory

Creating poetry - Kennings

Annotations
Aennings
2@2 ﬂ/éﬁ Creates a poetic text based on a known
’ tructure, f le kennings.
/VM? gpea o Ba //@MM structure, for example kennings
k7 » /f sl fd‘aa %’y nerchant Spells accurately.
Bone chewer /ffc//@;/ ms;owt
FPaw treader Clover thinker
&,ﬂ‘{/&,‘ /%ﬂ{ Uses vocabulary to extend ideas and
- express greater precision of meaning.
/qy«/ deffender Book. reader
. Creates innovative descriptions by
/Dame/‘[fa/ Warrior Swart thinker selecting and combining words.
§ ff‘ﬂf(dd« f/}éﬁ}/‘ %ﬂc{ loader Writes poems consisting of lines of two
Bhoase. I ’;94’6 0 f/ﬂmf thin v describing words.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 3

English Year 5

Satisfactory

Written narrative - In the box

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students were asked to write a narrative titled ‘In the box’, based on pictures of an ornate box as a stimulus. This
included:

e developing a story map detailing the generic structure of a narrative (orientation, complication, resolution) in
preparation for the written narrative

e writing an imaginative narrative to entertain using appropriate textual and language features.
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ACAra &, Work sample 3

English Year 5

Satisfactory

Written narrative - In the box

Annotations

Uses a graphic organiser to plan the
writing of an imaginative text.

Identifies the planned structure of the
text, the characters accompanied by
some characterisation, and events to be
included in the text.

Writes a story using narrative structure,
however, experiments with the typical
structure and begins the story with the
‘problem’.

Uses dialogue in the initial sentence to
engage the reader.

- s e i —. B

e = 1 Provides fuller descriptions through the

he Gar = use of noun groups/phrases, for example
W E B@X ‘you little rascal’.

I'ﬁ'i rascal,”’ led 4he \ Uses a range of language features

A _uﬂiﬂ? including dialogue and action to establish
er.. a strong main character.

g_nd

; gbywrﬁe Jdlm&a

e ook OpoR. T

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 3

English Year 5

Satisfactory

Written narrative - In the box

Annotations

Applies understanding of literary
technique authors use to engage the
reader, for example ‘creak’.

Attempts to use imagery to develop
setting, for example ‘the perfect size for

a bon-tHe_perfect ﬁ_e_@lf a_bed e crawled a bed’.

“and wes_dnd wentto sleep i A EN

ﬁh;i; ept _waixin ﬁhﬁ wash 't ¢ r?; iﬂ up

Sy SAW ’“i.'
s S adems i

Uses vocabulary to express precision of

| D‘I{'E[‘ - meaning, for example ‘wobbling from side
l&'{, and o ﬂi?;i +hr éq, -f_ a:u+e st L to side’.
w@f (dJ she mfl ween, She pick up.the ko
|W F“[?‘J an ?l’ﬂ i hame.She Guwwus wrong t.wi-fam
e, Uses a variety of sentence structures

ranging from simple and compound to

lex to develop and expand ideas.
ld irs Bt comp
hef' dad. wc:u wnl o d
_u:\ Jhls gnds.a
ﬂad I@« wa$ tu’. Edits writing for accuracy and to improve

the storyline by changing or adding detail.

Controls punctuation such as the
apostrophe of contraction, the possessive
apostrophe and capital letters for proper
nouns.

This work sample demonstrates
understanding of the structure and
features of a narrative text. The student
experiments with the typical structure
and innovates the order of the events
effectively. The characters are developed
through dialogue and the careful selection
of verbs such as ‘screamed’. The work
sample provides evidence of planning,
i ) editing and attention to paragraphing,
S R e punctuation and spelling.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 4

English Year 5

Satisfactory

Persuasive text - Election speech

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students participated in delivering a formal speech as part of the school’s annual elections for membership of the
Student Representative Council (SRC). The audience was Grade 5 students, teachers and principal. The students
worked in pairs to prepare and practise the writing and delivery of the speeches.
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AUSTRALIAN CURRICULUM,

ACAla sseme,, Work sample 4

English Year 5

Satisfactory

Persuasive text - Election speech

Annotations

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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ACAra &, Work sample 5

English Year 5

Satisfactory

Oral presentation - Words or pictures

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students studied a range of picture books and discussed how the illustrations contribute to a text’s meaning and
how the illustrations may affect the reader. Students were asked to prepare a 2 minute oral exposition on the topic
‘Words or pictures: Which has the greater impact on the reader in picture books?’ They were encouraged to provide
evidence from texts for their opinions. Students were allowed 50 minutes to prepare their presentation and 30
minutes to rehearse it.
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ACAra s, Work sample 5

English Year 5

Satisfactory

Oral presentation - Words or pictures

Annotations

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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ACAra &, Work sample 6

English Year 5

Satisfactory

Creative writing - Beginning of a fairy story

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students read and discussed a number of fairy tales in class, focussing on their structure and language features.

Students were then asked to write the beginning of a fairy story, using stories they had read as models. They
discussed the task in groups before working individually on this task in class.
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ACAra &, Work sample 6

English Year 5

Satisfactory

Creative writing - Beginning of a fairy story

Annotations
Wme  there 1
O’n/a: “/)mw/:é Ak e Rl fic i L’/”‘F Uses some fairytale conventions, for
iw‘&f) 7 o WZ i and ohd Weuk - hedtef 2 example ‘Once upon a time’.
etore  yon 90 frermn

T4 JU %% bort. W Demonstrates an intention to challenge

15 né Y W éa/m; Ww,é ~tale 50 §T/—\ Y /7 U the traditional fairytale genre through
U‘C g m/ﬁ:z DW e W M"frm} direct appeal to the reader, for example
bﬂj m,? o s W WU/ ol W S U/J(JML A this isn’t you basic lovely fairytale’.

3vom,b (ju/(/{cwz a](j/)w [ s MCM% @761 s Uses some conventional fairy tale

cheabe, 5 i vocabulary, for example ‘princess’, ‘evil
W Pl , / Mf/m hed beerr fairy’ and some unconventional words for
j w /w Ju,(/m \péfvl this type of text, for example ‘mum and
beon. Misboot the p rAEEAY Lot S dad’, ‘couch potato’.

: 7
(/C«W(/ M (‘/}f f 5u& W /)/m/cz/; ¢ é i Uses a range of compound and complex

sheld be e el y Prne il e i <k sentences to relate a story.
39
1/7[ he ém \A/-p[[ 9 et of 144 M\ ¢ /w M/ () M/ Uses a range of verb tenses accurately

et for narration and dialogue, including
* The I s S W beere talle. whout  ( /P Urce unusual verb forms, for example

Hokert) vms o qu,l coud, portads e g ‘mistook’.

Was %
o Somte bt vz : Uses plot events and vocabulary to
rence, Thy and/ Vé;;w ced with e maintain a humorous tone throughout the

b when e ext.
/ﬁwem 9"’% %‘%”125/@76 m wfi?’&/t’bé/g ot o

Pg le : Spells most words accurately, including
SONE  thigma Wad P not | % his fonourits TV SM some unusual and difficult words, for
ot the Prficess & s c‘/”"/ leane e rescu, example ‘favourite’, ‘handsome’.

TNevrte  elsel\fhon

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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