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Student Portfolio Summary

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year 

10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating 

evidence of student learning in relation to the achievement standard. At every year level there are three portfolios 

illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and annotated 

and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio varies in terms of 

how much time was available to complete the task or the degree of scaffolding provided by the teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular 

order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard 

unless otherwise specified. 

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and 

enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an 

increasing diversity of student work that can be used to highlight evidence of student learning. 

THIS PORTFOLIO – Year 5 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely: 

Sample 1 Responding to literature – Relating events to illustrations  

Sample 2 Stop and Think Aloud (Part 1) and Responding to questions (Part 2)  

Sample 3 Oral presentation – Words or pictures  

Sample 4 Creative writing – Beginning of a fairy tale  

Sample 5 Responding to literature – The Red Poppy 

This portfolio of student work shows an understanding of how characters, settings and events are developed through 

images and language features in both the creation (WS4) and interpretation of texts (WS5). The student considers 

how images and text are related (WS1, WS3) and demonstrates understanding of literal and implied meaning (WS2). 

The student demonstrates an ability to plan, draft, edit and publish a range of texts created for a variety of purposes 

(WS4, WS5).

The following aspects of the achievement standard are not evident in this portfolio: 

• listen and ask questions to clarify content 

• contribute actively to class and group discussions, taking into account other perspectives.
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Work sample 1

Responding to literature – Relating events to 
illustrations

Relevant parts of the achievement standard 

Receptive modes (listening, reading and viewing)

By the end of Year 5, students explain how text structures assist in understanding the text. They understand 
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events, 
characters and settings in texts are depicted and explain their own responses to them. They listen and ask 
questions to clarify content.

Productive modes (speaking, writing and creating)

Students use language features to show how ideas can be extended. They develop and explain a point of 
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations 
and contribute actively to class and group discussions, taking into account other perspectives. When writing, 
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and 
punctuation, editing their work to provide structure and meaning.

Summary of task 

Students were asked to retell a positive and negative event from the novel New Gold Mountain by Christopher 

Cheng and illustrate these events in the style used by the illustrator Bruce Whatley in The Littlest Refugee. A colour 

illustration was to be used for the positive event and a black and white illustration for the negative event.
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Annotations

Depicts events from a text in illustrations and adds an 
explanation.

Responding to literature – Relating events to illustrations
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Annotations

Uses a variety of sentence structures 
including some compound sentences.

Responds to a character and events in a 
text.

Uses mostly accurate spelling and 
attempts unknown words, for example 
‘Chinise/Chinese’.

Uses some expanded groups/phrases, for 
example ‘the Chinese mines’.

Uses mostly familiar vocabulary with 
some new topic vocabulary, for example 
‘temple’.

Writes a simple retelling of an event from 
a known text.

Responding to literature – Relating events to 
illustrations
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Stop and Think Aloud (Part 1) and Responding to 
Questions (Part 2)

Relevant parts of the achievement standard 

Receptive modes (listening, reading and viewing)

By the end of Year 5, students explain how text structures assist in understanding the text. They understand 
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events, 
characters and settings in texts are depicted and explain their own responses to them. They listen and ask 
questions to clarify content.

Productive modes (speaking, writing and creating)

Students use language features to show how ideas can be extended. They develop and explain a point of 
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations 
and contribute actively to class and group discussions, taking into account other perspectives. When writing, 
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and 
punctuation, editing their work to provide structure and meaning.

Summary of task 

This task consisted of two parts: 

The first component was the ‘Stop and Think Aloud’ activity which required students to read an extract of a text, 

stopping at pre-determined points and writing down what they were thinking. They needed a copy of the text with 

room to write next to each stopping point.

The second component was to respond to questions in relation to the text used for the ‘Stop and Think Aloud’ 

activity. The extract was from a text they had not read previously but was part of a series of books by Emily Rodda. 

The students had worked with the first book in the series.

Work sample 2
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Annotations

Makes predictions about the text.

Uses some information in the text to 
attempt to interpret text.

Identifies when meaning is becoming lost.

Stop and Think Aloud (Part 1) and Responding to 
Questions (Part 2)

Work sample 2
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Annotations

Creates a detailed image of the character 
using labels to assist meaning.

Writes a limited description of a 
character.

Stop and Think Aloud (Part 1) and Responding to 
Questions (Part 2)

Work sample 2
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Identifies literal information.

Provides a personal response to the 
character in the text.

Stop and Think Aloud (Part 1) and Responding to 
Questions (Part 2)

Work sample 2
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Oral presentation – Words or pictures

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 5, students explain how text structures assist in understanding the text. They understand 
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events, 
characters and settings in texts are depicted and explain their own responses to them. They listen and ask 
questions to clarify content.

Productive modes (speaking, writing and creating)

Students use language features to show how ideas can be extended. They develop and explain a point of 
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations 
and contribute actively to class and group discussions, taking into account other perspectives. When writing, 
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and 
punctuation, editing their work to provide structure and meaning.

Summary of task

Students studied a range of picture books and discussed how illustrations contribute to a text’s meaning and how 

the illustrations may affect the reader. Students were asked to prepare a 2 minute oral exposition on the topic ‘Words 

or pictures: Which has the greater impact on the reader in picture books?’ They were encouraged to provide evidence 

from texts for their opinions. Students were allowed 50 minutes to prepare their presentation and 30 minutes to 

rehearse it.

Work sample 3
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Annotations

Oral presentation – Words or pictures

Work sample 3

Audio

http://play.viostream.com/?play=19e220ec-3eaa-4fc0-8e0c-e33509b66c97
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Creative writing – Beginning of a fairy tale 

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 5, students explain how text structures assist in understanding the text. They understand 
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events, 
characters and settings in texts are depicted and explain their own responses to them. They listen and ask 
questions to clarify content.

Productive modes (speaking, writing and creating)

Students use language features to show how ideas can be extended. They develop and explain a point of 
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations 
and contribute actively to class and group discussions, taking into account other perspectives. When writing, 
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and 
punctuation, editing their work to provide structure and meaning.

Summary of task

Students read and discussed a number of fairy tales in class, focussing on their structure and language features. 

Students were then asked to write the beginning of a fairy story, using stories they had read as models. They 

discussed the task in groups before working individually on this task. 

Work sample 4
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Annotations
Uses some fairytale conventions, for 
example ‘Once upon a time’

Introduces fantasy characters typical of 
this type of text, for example ‘he was part 
horse and part human’.

Spells most words accurately, for 
example ‘because’ and uses sound and 
letter knowledge to attempt unknown 
words, for example ‘night’ (knight), 
‘desese’ (disease). 

Shows some knowledge of sentence 
structures suitable for this type of text.

Uses some conventional fairy tale 
vocabulary, for example ‘brave knight’.

Creates events in sequence to tell a story 
and introduces fantastical events, for 
example ‘the boar melted like butter in the 
microwave’.

Writes a complete narrative text rather 
than an introduction.

Creative writing – Beginning of a fairy tale 

Work sample 4
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Responding to literature – The Red Poppy

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 5, students explain how text structures assist in understanding the text. They understand 
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events, 
characters and settings in texts are depicted and explain their own responses to them. They listen and ask 
questions to clarify content.

Productive modes (speaking, writing and creating)

Students use language features to show how ideas can be extended. They develop and explain a point of 
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations 
and contribute actively to class and group discussions, taking into account other perspectives. When writing, 
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and 
punctuation, editing their work to provide structure and meaning.

Summary of task

Students read the text The Red Poppy by David Hill as part of a unit on Anzac Day. 

Students were asked to write a letter to the school teacher-librarian asking her to acquire this book for the library. The 

teacher reread the book aloud, students discussed the different themes of the book and key words were written on 

the board. Students had a brief planning time and wrote this first draft in approximately 40 minutes before editing it. 

Work sample 5
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Annotations

Writes a brief persuasive text for a 
specific audience to express a point of 
view.

Uses mostly simple and compound 
sentences, for example ‘Here are some 
reasons why.’

Structures the text into paragraphs.

Uses simple evaluative language to 
express an opinion, for example ‘it is a 
really good book’.

Uses new vocabulary to express 
understanding of the text’s meanings, for 
example ‘heroism’, ‘compassion’.

Spells a significant number of common 
words accurately and uses sound/letter 
knowledge to attempt unknown words, for 
example ‘ixampal’ (example). 

States a point of view and provides some 
supporting evidence.

Responds to information in a text 
previously read and makes some 
inferences.

Responding to literature – The Red Poppy

Work sample 5


