ACAra &, Student Portfolio Summary

English Year 5

Above Satisfactory

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year
10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating
evidence of student learning in relation to the achievement standard. At every year level there are three portfolios
illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and annotated
and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio varies in terms of
how much time was available to complete the task or the degree of scaffolding provided by the teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular
order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard
unless otherwise specified.

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and
enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an
increasing diversity of student work that can be used to highlight evidence of student learning.

THIS PORTFOLIO - Year 5 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:

Sample 1 Responding to literature — Relating events to illustrations

Sample 2 Stop and think aloud (Part 1) and Responding to questions (Part 2)
Sample 3 Group discussion — Comparing texts

Sample 4 Imaginative verse — The man of the future

Sample 5 Written narrative — What a mess

Sample 6 Oral presentation — Words or pictures

This portfolio of student work covers all aspects of the achievement standard. The student shows an understanding
of how characters, settings and events are developed through images and language features in both the creation
(WS4, WS5) and interpretation of texts (WS1, WS2, WS3, WS6). The student demonstrates an ability to plan, draft,
edit and publish a range of texts created for a variety of purposes (WS4, WS5).
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ACAra &, Work sample 1

English Year 5

Above Satisfactory

Responding to literature - Relating events to
illustrations

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students were asked to retell a positive and negative event from the novel New Gold Mountain by Christopher
Cheng and illustrate these events in the style used by the illustrator Bruce Whatley in The Littlest Refugee. A colour
illustration was to be used for the positive event and a black and white illustration for the negative event.
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ACAra &, Work sample 1

English Year 5

Above Satisfactory

Responding to literature - Relating events to
illustrations

NEW C‘\ou Mou\h'l'am
Writes an extended and well-sequenced

A bo' GG“QJ\ gku (\'ff“ ’”j came "’o AU@tV‘OUO\ N retelling of an event from a known text.
1860~ bl wiia s Baba and Tln rd Uncle Yo

none  for 30\0‘ m o a Place that T oifed XinJiwS o
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Grn ecmq Couuh"f Se Vd 'Hac‘( g\\e 5 DOC‘ ¢ fo greater precision of meaning.

C‘mv\oc 5\,\\,\ Che ong. ow ‘V!V\ \’H/\ Sovnesre Responds to the characters and events

\\,J\!\ o \rxe OD\\ s Uhclﬂf e,\!e\'\_ TL’\O\/ 3*‘7? lﬂf HOS k\’{” in a text and relates them to a historical

%W\ \/ context.

Annotations
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 2

English Year 5

Above Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

This task consisted of two parts:

The first component was the ‘Stop and Think Aloud’ activity which required students to read an extract of a text,
stopping at pre-determined points and writing down what they were thinking. They used a copy of the text with room
to write next to each stopping point.

The second component was to respond to questions in relation to the text used for the ‘Stop and Think Aloud’
activity. The extract was from a text they had not read previously but was part of a series of books by Emily Rodda.
The students had worked with the first book in the series.
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® AUSTRALIAN CURRICULUM,
rlC '1 (1 ASSESSMENT AND
C C C REPORTING AUTHORITY

English

Work sample 2

Year 5

Above Satisfactory

Stop and Think Aloud (Part 1) and Responding to

Questions (Part 2)

1 — The Warning

§EEZ he grach flew west, following the scent. It
had flown for a long time and it was tired
=== and hungry, but it did noc think of feeding or
stopping to rest. There was no thought at all behind
its flat yellow eyes. Just one fixed idea. To follow the
scent, reach the place it had been told to reach, and
take b ck to its masters whar it had been told to take.

The grach was called Bara, and it was 2 hundred
and twenty years old. It had been trained well. Not
kindly, perhaps, but cleverly, and for many, 1
years. The idea that now, far away from the Wr,_r

and shouts of its masters, it had the freedom to choose
what it did, never entered its mind.

S

The sea had been left behind long ago, and dimly
the grach was aware that below it now were rolling
green hills and & winding stream glinting bright in
the sunlight. It was aware that a mountain, its peak
hidden in cloud, rose in the blue distance zhead.

J
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But its eyes were not important now. Its ears, closed
against the rushing of the wind and the beating of its
own wings, were not important either. All that was
important was its forked tongue, flickering in and

our, tasting the air, tasting the scent.

It knew it was close to its goal. [he scent was
stronger—the warm animal scent that made its jaws
drip with hunger. Bukshah. It even knew the name.

“Bukshah,” its masters had said, so many times,
flourishing the grey woolly hide in front of its face,
feeding it bloody pieces of meat so that the delicious
taste mingled with the hide-smell. When they had

sent it away on this quest they had said it again.
“Bukshah. Seek.” And then they had loosed its chain.

The bukshah scent was strong, but there were other
scents, too. Some the grach had tasted before, oge it
had not. The one it had not tasted was full of danger.
It was fire, snow and ice. It was hot breath, dripping

fangs and ancient, jealous power. L

The leathery spines on the grach’s back prickled
with warning. But its yellow lizard eyes did not
flicker, and the beating of its scaly mottled wings did
not falter as it flew on, to Rin.
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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Annotations

Uses information drawn from reading to
make predictions and to link ideas within
the text.

Responds to how a character is depicted
through vocabulary chosen to describe
the character.
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ACAra &, Work sample 2

English Year 5

Above Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)

Annotations
When | visualise | think about the picture that the words create in my mind.
This is what | think Bara looks like.
Ny
Based on what | have read so far, this is what | know about Bara.
Qo s % U,Q&Q)Ouw QN% and, her o bis instis have told) UMJ ) ) )
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gl How g f«m LS B\J‘“,v Nt i )o '(S?w A hos wings avd, ;m“ structures to elaborate, extend and
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ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 2

English Year 5

Above Satisfactory

Stop and Think Aloud (Part 1) and Responding to
Questions (Part 2)

Annotations
Thinking in different ways to understand what | read.
Right There - the author said it. )
1. What is the name of the grach? Teorachisnong g =010,
2. How old is Bara? ooyt iz (209 <20
R W .
3. Where is Bara flying to? L0n0, 6 g
Think and Search - the author meant it ) L T + i
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124 - . . . .
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and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 3

English Year 5

Above Satisfactory

Group Discussion - Comparing texts

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students had read the texts Rainforest by Jeannie Baker and Rainforests at Risk by Vicki An. Students were asked to
engage in a small group discussion to compare the texts and consider the importance of the information presented.
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AUSTRALIAN CURRICULUM,

ACAla sseme,, Work sample 3

English Year 5

Above Satisfactory

Group Discussion - Comparing texts

Annotations

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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ACAra &, Work sample 4

English Year 5

Above Satisfactory

Imaginative verse — The man of the future

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students read a poem using a framework ‘I am...” to begin each stanza. As a class they adapted the framework by
revising the first lines of each stanza. Students were asked to write a poem using the revised framework. Using this
framework, the students worked in pairs to create a joint poem before writing their own poem. They edited their work
with peers before publishing their poems.

They were asked to write between 2-10 lines under each of the following first lines for each stanza.

| am a child
e |amalllhear
e |am all | feel and taste

e And all | remember

e [am all | have been taught

e |am all | think and dream

e | am all those things like

e Because | am the Man/Woman of the Future.

e  Students were asked to draft and publish their poem.
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ACAra &, Work sample 4

English Year 5

Above Satisfactory

Imaginative verse — The man of the future

Annotations

Writes a poem connecting to self

that explores attributes, experiences,
understandings and thoughts, for
example ‘The praise ‘you are great’ after
a musical performance’.

Uses language features appropriate for a

I am all the things of my past poetic text.

®
@ I have inherited my dad’s blue eyes.
%] | have the same curly hair as my brother.
(LZ? I have inherited my musical abilities from my ancestors.
R
)

®
o

®

R

%

)

@ I am all I feel and taste
@ The spicy taste of Bean Curd sliding down my throat
@ The feel of a soft bed after a tiring day
A
@ And all I remember
@ My first Age of Empires II computer game
‘_% My first meal at East Taste

®

R

®

2

%

@ I am all I think and dream

To become a palaeontologist and dig up dinosaur bones

R

@ Own my own castle with a drawbridge and a moat
A

3

@ I am all those things like

@ An unopened book waiting on the shelf

t/% A magician in the middle of his best act

2

)

@ Because I’m the Man of the Future.

NSRRI IIRIIEI A%

Uses noun group/phrase to provide
descriptions, for example ‘my dad’s blue
eyes’.

I am all I hear
The praise “you are great” after a musical performance
The call “dinners ready” when we’re having my favourite meal

Joins clauses to develop and expand
ideas, for example ‘I am all | think and
dream’.

Uses the lead line and subsequent lines
to develop ideas, for example ‘I am..’.

Uses precise vocabulary to develop
ideas, for example ‘musical abilities’,
‘dinosaur bones’.

Uses imagery including metaphor to
develop a picture of the poet, for example
‘lam ... an unopened book waiting on the
shelf’.

I am all I have been taught
To play the cello well
To be polite.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 5

English Year 5

Above Satisfactory

Written narrative — What a mess

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students had been exploring how narratives, while entertaining, can contain a moral message. They examined a
number of texts looking at the moral messages that were implicitly interwoven into the text. As a whole class they
listed some themes that related to their lives. Students were then asked to write a narrative which contained a moral
message. There is a first and final draft of the text.
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Work sample 5

English

Year 5

Above Satisfactory

Written narrative — What a mess

WK v eSS Annotations
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Thoobod Mex' Be e dea, »
M’% WO “’Q MESS "\QP\WOLCJ (;&?’AQ/ Improves the moral insight through
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N\' V‘m s\r\oo dialogue, for example ‘I guess | won’t be
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ACAra &, Work sample 5

English Year 5

Above Satisfactory

Written narrative — What a mess

Annotations
l'\, (\/h Q& - Leads the reader towards the resolution
‘ I e through effective use of sequenced events.
Uses action and speaking verbs
Ore d Tm\”/ went Yo the S\WO& Take Wae @ medmm 5\2@& \003 to develop character, for example
with bcown BarC and e\een edes Mo vas vey mess and ikl fo mess imuttered” “velled” threw’
) ‘yelled’, ‘threw’.
hags W on purpose: He Waz'4og 10 the chop ©© ke Dig mess
Thece vias “ 3\\”“0* stack of wns qear e fook o % the shop. Uses extended noun groups/phrases

\\;&wd\a J“\) g stack and ‘A e‘\ oW _P“& ) M %\‘{/ - to develop descriptions, for example ‘a
m Q‘ 6' - ej 57& " o 69\ medium-sized boy with brown hair’.
evogw\ne(e He '\ \ome g, few
\NO/

m‘w*&ﬁ laker ‘5 o, e ey emg\ry Uses a variety of sentence structures
i\ ¢ Wa;’”\;\g MW“ [ mo\;\ - \m5 D Sox( W i\:e:\eg W?o&{j including complex sentences to connect
Yo Hhe voom, W9 ideas with subordinating conjunctions, for
\\Sa)%\ (/\,/m ccom nortt! e &\\%\ example ‘because’ in the sentence ‘Alex
: T\(\e M e ‘oegam &o Q\o\z, COR% aQex, had chosen it because he wanted his
- Bk mbmeol/ s mom. et P foom, \@ oo al %\o friend to be less messy’..

ulbish bk down b;ﬁgmﬂ derly, s g\\ﬁ &wg Ye

walked oves \P T wos s Consistently spells accurately, for
W Tl Do uow wwﬁ o come over Yo m\ﬁ\n()wse coon example ‘massive’, muttered’ ‘scrunched’.
Nex ovs\aec\ UA&AOVH\D . o
NG, 4l \)\@@ 0 a m\o\AAes” ke, W/P\lca\u \,\{/ \WQ‘) Uses vocabulary f‘or precision, fo,r
wp N\C\ ‘Nm\%o\ oNes™ \-b Plexts \howse, example toppled, ‘scrunched-up’.
N 5\&\) m~ﬁv»\c$ o\;\e( ‘3/0&0/ Was ok \“ \QW%T\?@ States the moral message implicit in the
We@ Wi Ch\@ aQ mD\“ TE Was abouk %Ow [& sho 21 text using a reflective statement by the
Make & MesS \\\o( OX\ ad chosen becawns ?ﬁ\o@ \\\5 main character, for example ‘I guess I'll
c\%i\ Xvo e, V), e tmove swA\ a 0 never make such a big mess again’.
hwaced geo(S \N 3\ \NO\h ecotme- (v Masswe _ o
v 5“& Ojj nsed (en Voge Qﬁdec\l \xe Uses a variety of sentence beginnings to
Mopked Mex weny \O%\L oee . assist the unfolding and development of
) text, for example ‘One day...’, ‘At Alex’s...
Ajr home he \Oi'@l beqcm fo dean W hs om, \'\\5 oM was (‘A few minutes later...)’.and ‘At home...".
mﬂ&zec{ %a § bago Nex S Yre 1dea, :Tmb@ ol weot o
dean \/\QD {’\\), pess of shops Uses a variety of punctuation conventions
vE 9%255 won't e MEsSY) o) mm?/ \MSm‘d to add meaning to the text, for example
speech marks and points of ellipsis
(‘Fine...’)..

This work sample demonstrates the
student’s ability to draft and publish

an imaginative text that explores a
challenging issue, such as, personal
and societal responsibility. The student
has attempted to write a text with an
ethical viewpoint, explained through a
character’s change in belief and actions.
The student also utilises the traditional
narrative text structure, such as an
introduction, a series of events with

Acknowledgement complications and finally a resolution.
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks

and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 6

English Year 5

Above Satisfactory

Oral presentation - Words or pictures

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They understand
how language features, images and vocabulary influence interpretations of characters, settings and events.

They analyse and explain literal and implied information from a variety of texts. They describe how events,
characters and settings in texts are depicted and explain their own responses to them. They listen and ask
questions to clarify content.

Productive modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.

Students create a variety of sequenced texts for different purposes and audiences. They make presentations
and contribute actively to class and group discussions, taking into account other perspectives. When writing,
they demonstrate understanding of grammar, select specific vocabulary and use accurate spelling and
punctuation, editing their work to provide structure and meaning.

Summary of task

Students studied a range of picture books and discussed how the illustrations contribute to a text’s meaning and
how the illustrations may affect the reader. Students were asked to prepare a 2 minute oral exposition on the topic
‘Words or pictures: Which has the greater impact on the reader in picture books?’ They were encouraged to provide
evidence from texts for their opinions. Students were allowed 50 minutes to prepare their presentation and 30
minutes to rehearse it.
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Annotations
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