ACAra &, Student Portfolio Summary

English Year 3

Satisfactory

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year 10
Australian Curriculum in the learning area. Each portfolio comprises a collection of student work illustrating evidence
of student learning in relation to the achievement standard. At every year level there are three portfolios illustrating
satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and
annotated and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio
varies in terms of how much time was available to complete the task and/or the degree of scaffolding provided
by the teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular
order. Together as a portfolio, the samples provide evidence of all aspects of the achievement standard unless
otherwise specified.

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and
enhanced in relation to their comprehensiveness in coverage of the achievement standard and their representation of
the diversity of student work that can be used to highlight evidence of student learning.

THIS PORTFOLIO - YEAR 3 ENGLISH

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:

Sample 1 Response to visual text — Into the Forest
Sample 2 Information text — Vegetables

Sample 3 Reading aloud — Leading the Way
Sample 4 Oral presentation — Advertisement
Sample 5 Interpreting text — Stolen Girl

Sample 6 Group discussion — Building a skate park

This portfolio of student work shows that this student understands that texts have different structures depending
on their purpose (WS1, WS2, WS4, WS5). The student uses this knowledge to read different types of texts and can
explain how to utilise reading strategies to enhance comprehension (WS3) and to write informative and persuasive
texts (WS2, WS5). The student has selected information from informative, visual and literary texts (WS1, WS2, WS4,
WS5) and understands how to create cohesive texts to engage and inform (WS1, WS2, WS4, WS5, WS7).
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ACAra &, Work sample 1

English Year 3

Satisfactory

Response to visual text - Into the Forest

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 3, students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.

They read texts that contain varied sentence structures, a range of punctuation conventions, and images that
provide additional information. They identify literal and implied meaning connecting ideas in different parts of
a text. They select information, ideas and events in texts that relate to their own lives and to other texts. They
listen to others’ views and respond appropriately.

Productive modes (speaking, writing and creating)

Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images to
express and develop in some detail experiences, events, information, ideas and characters.

Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to class and
group discussions, asking questions, providing useful feedback and making presentations. They demonstrate
understanding of grammar and choose vocabulary and punctuation appropriate to the purpose and context
of their writing. They use knowledge of sounds and high frequency words to spell words accurately, checking
their work for meaning. They write using joined letters that are accurately formed and consistent in size.

Summary of task

The students explored the illustrations in the book, Into the Forest by Anthony Browne. They were to look at the
image and compose open questions about the illustration. Their questions could be directed to the characters in the
book or to the author.
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Work sample 1

Year 3

Satisfactory

AUSTRALIAN CURRICULUM,
ASSESSMENT AND

aCa ]_/‘a REPORTING AUTHORITY

English

Formulates different kinds of questions including ‘why’ questions

Response to visual text - Into the Forest
Annotations
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks and work samples. The annotations are
referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 2

English Year 3

Satisfactory

Information text - Vegetables

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 3, students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.

They read texts that contain varied sentence structures, a range of punctuation conventions, and images that
provide additional information. They identify literal and implied meaning connecting ideas in different parts of
a text. They select information, ideas and events in texts that relate to their own lives and to other texts. They
listen to others’ views and respond appropriately.

Productive modes (speaking, writing and creating)

Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images to
express and develop in some detail experiences, events, information, ideas and characters.

Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to class and
group discussions, asking questions, providing useful feedback and making presentations. They demonstrate
understanding of grammar and choose vocabulary and punctuation appropriate to the purpose and context
of their writing. They use knowledge of sounds and high frequency words to spell words accurately, checking
their work for meaning. They write using joined letters that are accurately formed and consistent in size.

Summary of task

The class studied different types of vegetables as part of making a vegetable garden. The text structure of an
information report was modelled and discussed and text features, particularly paragraphing, technical nouns and
complex sentences were modelled.

Students were asked to write an information report about a vegetable of their choice for inclusion in a class book
They were asked to include:

e characteristics of the vegetable

e how the vegetable is grown

e how the vegetable is best eaten

e alabelled picture or diagram showing the parts of the vegetable

e |ist the text structures and language features they included in their report and comment on their effectiveness.
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ACAra &, Work sample 2

English Year 3

Satisfactory

Information text - Vegetables

Annotations
Report of a chosen vegetabie

i i Demonstrates understanding of the
1. Wh|Ch teXt Structures and Ianguage features dld difference between text structure and

you include in your information report? features and comments on the purpose of
some structural elements.

Text structures Language features
Title sz@w@w@
hepsoli 7090
[472g jﬁﬂ}’ﬁ b Kagém b
ey cnfesrmobicn badies

Somtence Structu utts
coubyent é/zwzgs

2. Which is the most effectiye to help your readers
read the text'? [0} 1;3’395*

3. Chose one student’s work which shows effective
use of a text structure or language feature. Write
whose you have chosen and why you chose it:

N@U’@ Afgs"ﬂx%mmséf é@?” f?/ oS
070 SQlient

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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aca:[.a o Work sample 2

REPORTING AUTHORITY

English Year 3

Satisfactory

Information text - Vegetables

Annotations
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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acara s Work sample 2

REPORTING AUTHORITY

Year 3

English
Satisfactory

Information text - Vegetables

Annotations
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Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks and work samples. The annotations are

referenced to the Australian Curriculum achievement standards.

December 2012 Page 7 of 17



ACAra &, Work sample 3

English Year 3

Satisfactory

Reading aloud - Leading the Way

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 3, students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.

They read texts that contain varied sentence structures, a range of punctuation conventions, and images that
provide additional information. They identify literal and implied meaning connecting ideas in different parts of
a text. They select information, ideas and events in texts that relate to their own lives and to other texts. They
listen to others’ views and respond appropriately.

Productive modes (speaking, writing and creating)

Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images to
express and develop in some detail experiences, events, information, ideas and characters.

Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to class and
group discussions, asking questions, providing useful feedback and making presentations. They demonstrate
understanding of grammar and choose vocabulary and punctuation appropriate to the purpose and context
of their writing. They use knowledge of sounds and high frequency words to spell words accurately, checking
their work for meaning. They write using joined letters that are accurately formed and consistent in size.

Summary of task

Students were asked to read a known text aloud and to answer questions about how the information in the text
related to their prior knowledge.
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® AUSTRALIAN CURRICULUM,
C C C ASSESSMENT AND

REPORTING AUTHORITY

Work sample 3

English

Year 3

Satisfactory

Reading aloud - Leading the Way

Annotations

i Acknowledgement

ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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ACAra &, Work sample 4

English Year 3

Satisfactory

Oral Presentation —Advertisement

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 3, students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.

They read texts that contain varied sentence structures, a range of punctuation conventions, and images that
provide additional information. They identify literal and implied meaning connecting ideas in different parts of
a text. They select information, ideas and events in texts that relate to their own lives and to other texts. They
listen to others’ views and respond appropriately.

Productive modes (speaking, writing and creating)

Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images to
express and develop in some detail experiences, events, information, ideas and characters.

Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to class and
group discussions, asking questions, providing useful feedback and making presentations. They demonstrate
understanding of grammar and choose vocabulary and punctuation appropriate to the purpose and context
of their writing. They use knowledge of sounds and high frequency words to spell words accurately, checking
their work for meaning. They write using joined letters that are accurately formed and consistent in size.

Summary of task

As part of a unit on healthy eating, students explored the ingredients of healthy breakfast cereals. They discussed
features of texts used to promote products, such as television advertisements, and explored persuasive language.

Students were asked to plan and present a 30-second television advertisement for a healthy breakfast cereal. They
were encouraged to:

e wear a costume when performing

e bring props to use

e make up ajingle in the advertisement.

Students were requested to:

e speak clearly in a loud voice

e use a fun, interesting and enthusiastic tone in their voice

e face the camera and use appropriate facial expressions and gestures
e use convincing language to persuade the audience.
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ACAra &, Work sample 4

English Year 3

Satisfactory

The television advertisement needed to:

e provide all the information in thirty seconds

e convince the audience that their cereal is better than any others
e Dbe interesting and listen to and watch.
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AUSTRALIAN CURRICULUM,

ACAla sseme,, Work sample 4

English Year 3

Satisfactory

Oral Presentation —Advertisement

Annotations

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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ACAra &, Work sample 5

English Year 3

Satisfactory

Interpreting text - Stolen Girl

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 3, students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.

They read texts that contain varied sentence structures, a range of punctuation conventions, and images that
provide additional information. They identify literal and implied meaning connecting ideas in different parts of
a text. They select information, ideas and events in texts that relate to their own lives and to other texts. They
listen to others’ views and respond appropriately.

Productive modes (speaking, writing and creating)

Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images to
express and develop in some detail experiences, events, information, ideas and characters.

Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to class and
group discussions, asking questions, providing useful feedback and making presentations. They demonstrate
understanding of grammar and choose vocabulary and punctuation appropriate to the purpose and context
of their writing. They use knowledge of sounds and high frequency words to spell words accurately, checking
their work for meaning. They write using joined letters that are accurately formed and consistent in size.

Summary of task

The text Stolen Girl by Trina Saffioti was read to the class. The students compared the images and accompanying
text used. The students in small groups discussed how the illustrator used different visual elements to create
meaning. The students were asked to:

e select a part of the text that connected to their life (or another text) and create their own illustrations
e respond to a series of questions explaining language choices and illustrations used in the text.
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acara s Work sample 5

REPORTING AUTHORITY

English Year 3

Satisfactory

Interpreting text - Stolen Girl

Annotations
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referenced to the Australian Curriculum achievement standards.
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acara s Work sample 5

REPORTING AUTHORITY

English Year 3

Satisfactory

Interpreting text - Stolen Girl

Annotations
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ACAra &, Work sample 6

English Year 3

Satisfactory

Group discussion - Building a skate park

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 3, students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.

They read texts that contain varied sentence structures, a range of punctuation conventions, and images that
provide additional information. They identify literal and implied meaning connecting ideas in different parts of
a text. They select information, ideas and events in texts that relate to their own lives and to other texts. They
listen to others’ views and respond appropriately.

Productive modes (speaking, writing and creating)

Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images to
express and develop in some detail experiences, events, information, ideas and characters.

Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to class and
group discussions, asking questions, providing useful feedback and making presentations. They demonstrate
understanding of grammar and choose vocabulary and punctuation appropriate to the purpose and context
of their writing. They use knowledge of sounds and high frequency words to spell words accurately, checking
their work for meaning. They write using joined letters that are accurately formed and consistent in size.

Summary of task

Students were asked to form a group to discuss the formation of a skateboard facility, including the rules that should
apply.
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ACAra s, Work sample 6

English Year 3

Satisfactory

Group discussion - Building a skate park

Annotations

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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