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Student Portfolio Summary

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year 

10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating 

evidence of student learning in relation to the achievement standard. At every year level there are three portfolios 

illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and annotated 

and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio varies in terms of 

how much time was available to complete the task or the degree of scaffolding provided by the teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular 

order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard 

unless otherwise specified. 

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and 

enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an 

increasing diversity of student work that can be used to highlight evidence of student learning. 

THIS PORTFOLIO – Year 10 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely: 

Sample 1  Oral presentation – Thrillers  

Sample 2  Persuasive text – Dangerous dogs 

Sample 3  Response to literature – Macbeth 

Sample 4 Response to literature – Lord of the Flies 

Sample 5  Discussion – Writing poetry 

Sample 6  Response to literature – Comparative study 

Sample 7 Response to literature – Trailer for Cold Skin 

This portfolio of student work covers all aspects of the achievement standard. The portfolio includes a range of 

responses to texts in different forms, modes and mediums. The student provides an oral presentation to the class 

(WS1) and presents a persuasive argument in response to an issue (WS2). Students engage in a collaborative effort 

to write their own poem in response to a social issue, sounding out their ideas with each other and experimenting 

with a range of language features (WS5). The student provides a digital response advertising a movie (WS7), and an 

imaginative response to a text (WS4). The student compares different interpretations of a play presented on both 

stage and adapted for screen (WS3), provides an analysis of a novel (WS4) and compares two texts examining the 

theme that connects them (WS6).
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Work sample 1

Oral presentation – Thrillers

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had studied a unit on film making in class. For this task, students selected a film to present to the class that 

could be classified as an exemplar of its genre. The student was required to make detailed reference to 2 to 3 scenes 

in the film and to consider a range of film techniques in their discussion.

The presentation was to be between 8 and 10 minutes and include the showing of an excerpt from the film. This 

presentation is an excerpt of the student’s work, showing an introduction to the task. 

Students had three weeks to complete the task and worked on it both in class and at home.
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Annotations

Oral presentation – Thrillers

http://play.viostream.com/?play=7140796d-d85e-4a09-9ebf-90c24e7a445f
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Persuasive text – Dangerous dogs

Relevant parts of the achievement standard 

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style. 

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating) 

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. They 
develop their own style by experimenting with language features, stylistic devices, text structures and images. 

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students were asked to write a letter to the editor of a local newspaper on the subject of dangerous dogs and the 

responsibilities of dog owners. Students were given class time to research the issue of dangerous dogs in public 

places in Victoria. They were given access to computers to complete their final product. 

Work sample 2
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Annotations
Uses appropriate letter writing 
conventions. 

Makes a clear statement in relation to the 
topic.

Conveys emotion through modal adverb 
(so) and uses punctuation for emphasis.

Builds justification for point of view 
through logically sequenced examples.

Varies sentence and paragraph length, 
developing a personal style and tone of 
voice.

Establishes an emphatic tone through 
the use of definite language, for example 
‘must’, ‘always’, ‘made’ (modality).

Moves from personal to generalised 
arguments in a logical manner to build the 
case.

Uses a variety of sentence beginnings to 
build coherence within paragraphs and 
the text as a whole.

Concludes with a direct appeal to dog 
owners to reinforce the point of view, for 
example ‘if you can’t or won’t’…’please 
take your…’.

Persuasive text – Dangerous dogs

Work sample 2
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Work sample 3

Response to literature – Macbeth

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students saw a range of interpretations of Macbeth in film and live performance, and chose two to evaluate.

Students were required to reflect upon the different interpretations of theme and character, including the extent to 

which they agreed or disagreed with the interpretations. In particular, they were asked to focus on one or two scenes 

in the original play and compare them to the two interpretations, commenting on whether the interpretations were 

suitable adaptations and in sympathy with the original play or not. 

Students had two weeks to complete the task and it was undertaken at home. 
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Annotations

Offers an overview of the original 
message of the play before embarking on 
an analysis of subsequent interpretations.

Mentions the time period in which the 
play was originally performed prior to 
discussing subsequent interpretations.

Evalutes an example of Polanski’s 
interpretation using evidence from the 
text.

Compares and contrasts similar texts by 
analysing embedded perspectives and 
stylistic features.

Acknowledges that the subsequent 
interpretation is in sympathy with the 
original intent of the playwright.

Analyses a modern interpretation of 
the play by evaluating the effect on the 
audience.

Justifies the study of the play by a 
modern audience.

Response to literature – Macbeth

Work sample 3
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Response to literature – Lord of the Flies

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had studied the The Lord of the Flies by William Golding in class and were asked to construct a narrative in 

response to the text that explores layers of meaning within the novel. Transferring Golding’s symbolism and writing in 

his style, students were required to write a contemporary story about being human. The narrative was to be entitled, 

‘Fear’, ‘Bullies and victims’ or ‘Lost innocence’ and incorporate two symbolic elements within the story. 

Students had a week to complete the task and were able to submit drafts for feedback. 

Work sample 4
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Annotations

Continues the dramatic descriptive 
opening statement to engage the reader.

Selects vocabulary and phrases with 
precision to build suspense, for example, 
‘tingling sensation’, ‘run for it and hide’, 
and ‘man outside’.

Continues the repetitive use of rhetorical 
questions to build suspense.

Uses vocabulary appropriate to the young 
age of the character in the story.

Combines varied vocabulary, sentence 
structure, punctuation and paragraphs to 
manipulate pace.

Repeats the word, ‘BANG’ and places it 
in capitals for dramatic effect. 

Demonstrates control of the conventions 
of a short story.

Response to literature – Lord of the Flies

Work sample 4
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Annotations

Uses dialogue to positively resolve the 
tension in the narrative.

Response to literature – Lord of the Flies

Work sample 4
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Group discussion – Writing poetry

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 
arguments. They develop their own style by experimenting with language features, stylistic devices, text 
structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had undertaken a study of protest poems focusing on issues of injustice, oppression and 

discrimination. The task was to work with others to craft their own performance poem that explored a current 

political or social issue. The poem was to use a combination of film, images and sound. The completed film was 

to be between one and two minutes. 

This work sample comprises audio excerpts taken from discussions the groups held in crafting the poems and a 

reading of the poem. In this work sample, students are discussing economic inequities across social groups and in 

different cultures. 

The entire unit of work was completed over a term. Students had two weeks to craft their poems and plan their film. 

Students had three periods of class time to complete this part of the task. 

Work sample 5
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Group discussion – Writing poetry

Work sample 5

Audio

http://play.viostream.com/?play=26bf2413-923b-44e1-bda7-cb64ff7564c6
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Response to literature – Comparative study

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 
arguments. They develop their own style by experimenting with language features, stylistic devices, text 
structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

After reading the novel and viewing the film, students were asked to write an essay on the following topic: 

‘How is the theme of courage developed in To Kill a Mockingbird and The Help?’

Students were taken through the structure and language features of formal essay writing, including introductions, 

body paragraphs and conclusions. They were required to support their formal discussion by referring to important 

incidents, characters, examples and quotations from the novel and film.

Students had two weeks to complete the essay, including class time as well as working on it at home. Individual 

feedback was provided at various stages during the writing process. 

Work sample 6
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Work sample 6

Annotations
Provides a clear introduction that 
addresses the topic. 

Uses correct citation of titles.

Acknowledges the common settings of 
the novel and the film.

Addresses the key words in the essay 
topic, for example the theme of courage.

Uses evidence from a significant 
quotation to support a cohesive analysis 
of the text.

Draws thematic parallels between 
characters in To Kill a Mockingbird and in 
The Help.

Response to literature – Comparative study
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Work sample 6

Annotations

Makes direct topic link. 

Summarises the argument in the 
conclusion.

Response to literature – Comparative study
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Work sample 7

Response to literature – Trailer for Cold Skin

Relevant parts of the achievement standard 

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style. 

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating) 

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. They 
develop their own style by experimenting with language features, stylistic devices, text structures and images. 

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students were asked to construct a trailer for a novel they had studied in class, Cold Skin by Steven Herrick.  

Initially this was a collaborative effort involving three students who worked together to generate approaches to 

the task.  Each student then constructed their own trailer, meeting with each other periodically to review their 

work.  Time was allocated for students to meet in class.  They also worked on it at home.  They had two weeks to 

complete the task. The aim of the trailer was to advertise the novel and encourage people to read it. 
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Annotations

Work sample 7

Response to literature – Trailer for Cold Skin

http://preview.play.viostream.com/?play=c0bd7f8d-23e8-4c62-b04e-a823dff3c0f7&setplay=no
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Annotations
Opens the presentation by pausing on 
the cover of the book for emphasis and to 
engage the viewer. 

Uses images that are appropriate to 
context, for example the newspaper is 
from the war years.

Shows an aerial view using an angle that 
looks down at the town to establish a 
sense of distance.

Work sample 7

Response to literature – Trailer for Cold Skin
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Annotations

Uses contrast between image and text, 
for example the image of the empty street 
scene is bleak and contrasts with the idea 
of a busy bar. The suggestion is that this 
town is not as it seems.

Shows a key event, murder, symbolically 
using two anonymous characters in 
silhouette – one murderer with a knife 
and a falling victim.

Work sample 7

Response to literature – Trailer for Cold Skin
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Annotations

Creates humour by selecting image of the 
stereotypical police sergeant of the day 
who must solve the crime.

Uses graphic of a question mark that 
directly addresses and engages the 
audience.

Presents the contrast of the image of the 
stereotypical rebellious youth as the hero.

Work sample 7

Response to literature – Trailer for Cold Skin
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Annotations

Uses a lonely image of woodland to 
complement the action and varies 
sentence lengths for impact.

Uses street level shot of the town in 
contrast to the distant shot earlier in the 
presentation to reinforce the audience’s 
involvement and to bring the presentation 
back to the beginning.

Creates coherence by repeating the 
opening image in the final shot.

Work sample 7

Response to literature – Trailer for Cold Skin


