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Student Portfolio Summary

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year 

10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating 

evidence of student learning in relation to the achievement standard. At every year level there are three portfolios 

illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and 

annotated and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio 

varies in terms of how much time was available to complete the task or the degree of scaffolding provided by the 

teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular 

order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard 

unless otherwise specified. 

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and 

enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an 

increasing diversity of student work that can be used to highlight evidence of student learning. 

THIS PORTFOLIO – Year 10 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely: 

Sample 1	 Oral presentation – Romantic comedy  

Sample 2	 Persuasive text – Sport in the media  

Sample 3	 Response to literature – Macbeth  

Sample 4	 Response to literature – Lord of the Flies 

Sample 5	 Discussion – Writing poetry 

Sample 6	 Response to literature – Poetry analysis

 This portfolio of student work covers all aspects of the achievement standard. The portfolio includes a range of 

responses to texts in different forms, modes and mediums. The student provides a digital response in the form 

of an oral presentation to the class (WS1). The student presents a persuasive argument in response to an issue 

(WS2). Students (WS5) engage in a collaborative effort to write their own poem in response to a social issue. 

In this work sample, students sound out their ideas with each other and experiment with a range of language 

features. The student responds to literary texts and demonstrates clear understanding of each text through the 

use of detailed and relevant examples (WS3, WS4, WS6). The student compares different interpretations of a 

play presented on both stage and adapted for screen (WS3). The student provides an analysis of a novel and an 

analysis of a poem (WS4).
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Work sample 1

Oral presentation – Romantic comedy

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Having undertaken a study of film making in class, students were asked to select a film to present to the class that 

they considered to be an exemplar of its genre. Students were required to make detailed reference to 2 to 3 scenes in 

the film and to consider a range of film techniques in their discussion.

This work sample consists of excerpts taken from the student’s work, showing an introduction to the task, and a 

conclusion. 

Students had three weeks to complete the task and worked on it both in class and at home. 
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Annotations

Oral presentation – Romantic comedy

http://play.viostream.com/?play=a5713523-efe2-4784-9847-ed8b4a016a37
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Persuasive text – Sport in the media

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects. 

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts. 

Summary of task

Students examined the place of sport in Australian culture and identity and identified the ways in which texts privilege 

certain representations of Australians who participate in sport. They considered the way local media focuses upon 

Rugby League at the start of the season to privilege particular attitudes, values and beliefs about the Australian 

national identity.

Students were asked to write an analytical essay on the ways in which sport is represented in society through the 

media by identifying how it privileges certain attitudes, values and beliefs about who is considered the typical Aussie 

sportsman/woman.

Students had one week to complete the task at home. 

Work sample 2
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Annotations
Uses stylistic effects to engage the reader, 
for example a relevant, attention-grabbing 
introductory sentence, ‘The race that stops 
a nation. Aussie, Aussie, Aussie, Oi, Oi, Oi.’

Structures essay so that the the line 
of argument is clear: a clear thesis 
established at the outset, arguments are 
foreshadowed and developed through a 
series of points, and restatement of the 
thesis in the conclusion. 

Uses evaluative language that seeks to 
align the reader with the writer’s point of 
view, for example ‘for the majority of the 
population’.

Demonstrates understanding of the 
selective nature of what is presented 
for television viewers of elite sport, 
‘Television companies will only show 
what they believe is popular.’ 

Identifies references to shared assumptions 
to strengthen the foundation of the 
argument, for example ‘The Australian 
identity has been forged many times over, 
whether on the beach at Gallipoli, helping 
out a mate in times of adversity’. 

Justifies own interpretations of a range of 
media texts through 

a. � direct quotations or to reporting 
sources more generally: To be 
Australian has become synonymous 
with the ideals of mateship, a fair go, 
and the larrikin (Stevens, 2003). 

b. � citing appropriate sources , for 
example successful Queensland 
State of Origin coach Mal Meninga.

Uses rhetorical questions, for example 
Taking into consideration the values of the 
Australian identity and of Australian sport, 
who is the typical Aussie sportsperson?

Persuasive text – Sport in the media

Work sample 2
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Annotations
Controls and varies sentence structure 
(compound and complex) and punctuation 
in expressing ideas on a complicated issue.

Uses vocabulary typical of extended 
and more academic texts, for example 
abstract nouns (national identity) and 
nominalisation (sport’s influence).

Persuasive text – Sport in the media

Work sample 2
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Work sample 3

Response to literature – Macbeth

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students saw a range of interpretations of Macbeth in film and live performance, and chose two to evaluate.

Students were required to reflect upon the different interpretations of theme and character, including the extent to 

which they agreed or disagreed with the interpretations. In particular, they were asked to focus on one or two scenes 

in the original play and compare them to two other interpretations, commenting on whether they were suitable 

adaptations and in sympathy with the original play. 

Students had two weeks to complete the task and it was undertaken at home. 
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Annotations
Provides s sophisticated opening 
by quoting directly from the text and 
anchoring the discussion in a particular 
scene. 

Displays an understanding of the 
conventions of text analysis essay 
structure by beginning with a clear 
introduction that addresses the topic.

Uses appropriate citation conventions 
when referring to source material.

Produces topic sentences which 
acknowledge the conventions of text 
response essays and provide cohesion to 
the argument. 

Selects vocabulary with precision.

Points out differing interpretations of 
the motivation of a character and uses 
evidence to support this.

Understands how different authors use 
language techniques to achieve different 
effects.

Uses accurate spelling and grammar 
throughout the essay.

Response to literature – Macbeth

Work sample 3
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Annotations
Observes and explains different 
viewpoints and perspectives on the play.

Concludes the argument by restating 
point of view.

Response to literature – Macbeth

Work sample 3
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Work sample 4

Response to Literature – Lord of the Flies

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 
They develop their own style by experimenting with language features, stylistic devices, text structures and 
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task 

Students studied the text Lord of the Flies by William Golding in class. They were given an extract from chapter 12 of 

the novel and answered the following questions in class. They had 55 minutes to complete the work and worked on 

their own. 

1.	 Explain the significance to the novel with reference to: 

	  •	 one of the boys as ‘the savage’ 

	  •	 the rescue of Ralph by a ‘naval officer’ with a ‘revolver’

2.	� Golding makes reference to a ‘herd of pigs’ and a ‘shelter burst(ing) into flames’. Explain how the motif of 

pigs or fire is significant in the novel, considering Golding’s use of contrast, foreshadowing, symbolism and/

or imagery.

3.	� Explain the significance of the spear. Identify three other symbolic objects in the novel and explain their 

significance.

4.	� How does Golding’s style create an atmosphere of tension and fear, referring to a sentence structure, 

narrative voice, imagery, sound devices and figurative language?
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Annotations
Edits work for accuracy and effect. 

Uses a variety of punctuation accurately.

Displays a sound understanding of the 
symbolic underpinning of the narrative - 
more than ‘little boys playing a game’.

Explains the reason for the author’s 
decision to juxtapose particular 
vocabulary in the narrative in order to 
highlight their contrasting meaning, for 
example ‘uniform’ and ‘savage’.

Explores the many layers to the motif of 
fire within the narrative.

Articulates the narrative details which 
support the complex ideas within the 
novel.

Response to Literature – Lord of the Flies

Work sample 4
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Annotations
Recognises the use of symbolism, for 
example ‘the spear’ to effectively convey 
meaning about a negative aspect of 
human nature.

Recognises the overall message to 
the reader by the author, for example 
‘teamwork for survival’.

Identifies the author’s use of 
foreshadowing in the narrative.

Identifies the language features used by 
the author to create an atmosphere of 
fear.

Listens to the sound of the vocabulary 
used and explains the effect on the 
audience.

Response to Literature – Lord of the Flies

Work sample 4
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Discussion – Writing poetry 

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 
arguments. They develop their own style by experimenting with language features, stylistic devices, text 
structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had undertaken a study of protest poems in class focusing on issues of injustice, oppression and 

discrimination. The task was to work with others to craft their own performance poem that explored a current political 

or social issue. The poem was to use a combination of film, images and sound. The completed film was to be 

between one and two minutes. 

This work sample comprises audio excerpts taken from discussions the groups held in crafting the poem and 

includes a reading of the draft. The subject is arranged marriages. 

The entire unit of work was completed over a term. Students had two weeks to craft their poems and plan their film 

with three periods of class time to complete this part of the task. 

Work sample 5
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Annotations
 

Work sample 5

Discussion – Writing poetry 

Audio

http://play.viostream.com/?play=800cc223-c879-439e-a186-3deb35066a03
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Response to literature – Poetry analysis

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 
authors. They explain how the choice of language features, images and vocabulary contributes to the 
development of individual style

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing 
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve 
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 
arguments. They develop their own style by experimenting with language features, stylistic devices, text 
structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 
for impact, and accurately use spelling and punctuation when creating and editing texts. 

Summary of task

Student had studied the biographical details, and values, attitudes and beliefs of four poets William Shakespeare, 

Walt Whitman, Robert Frost and Oodgeroo Noonuccal.

Students selected one poem for analysis and answered the following question in class time: 

How has the poet constructed his/her poem so as to reveal his/her values, attitudes and beliefs and to position 

readers to view the theme in a particular way?

In developing their responses, students considered features of the poem such as:

•	 subject matter (what the poem is about) 

•	 form (organisation or structure of the poem) 

•	 sound devices (rhyme, rhythm, alliteration, assonance, onomatopoeia) 

•	 figures of speech (similes, metaphors, personification, symbols, metonyms, allusions) 

•	 other relevant language techniques (eg direct speech, humour, foreign language, vocabulary).

Work sample 6
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Annotations

Develops a cohesive and logical 
argument by clearly outlining the thesis 
in the introduction and foreshadowing  
arguments to be explored.

Understands how the structure of the 
poem complements the argument posed 
by the poet with each stanza addressing 
a different  group that could campaign for 
Aboriginal rights. 

Articulates complex ideas by using 
technical terminology associated with 
poetry, for example her negative attitude 
towards Aboriginal dispossession [is 
conveyed] through ‘sound devices and 
figurative language’.

Work sample 6

Response to literature – Poetry analysis
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Annotations

Listens to and identifies how the poem’s 
rhyme scheme reiterates and deepens 
the theme, and achieves stylistic effect for 
example, ‘the constant stress on the end 
of each line forces the reader to focus 
and absorb the message.’

Shows evidence of editing for clarity 
of ideas and precision of language 
throughout.

Identifies the ways in which evaluative 
language encourages readers to 
empathise with the Aborigines plight, for 
example,’the reader is positioned to see 
the vulnerability of the Aborigines and 
to hope for their freedom as much as 
Oodgeroo obviously does …’

Work sample 6

Response to literature – Poetry analysis



December 2012 Page 18 of 18

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks 
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.

English Year 10
Above Satisfactory

Annotations
Includes quotations from the poem using 
the accepted conventions to illustrate and 
strengthen points, and develop and justify 
the interpretation. 

Varies sentence structure, controls 
paragraphing and uses a range of 
appropriate vocabulary relating to both 
poetry and the persuasive essay in 
developing the analysis.

Work sample 6

Response to literature – Poetry analysis


