AUSTRALIAN CURRICULUM,

ACAT A s, Student Portfolio Summary

English Year 10

Above Satisfactory

WORK SAMPLE PORTFOLIO

The 2012 portfolios are a resource to support teachers in planning and implementation of the Foundation to Year
10 Australian Curriculum in the learning area. Each portfolio comprises a collection of students’ work illustrating
evidence of student learning in relation to the achievement standard. At every year level there are three portfolios
illustrating satisfactory, above satisfactory and below satisfactory achievement in relation to the standard.

Each portfolio comprises a collection of different student work selected by state and territory nominees, and
annotated and reviewed by classroom teachers and other curriculum experts. Each work sample in the portfolio
varies in terms of how much time was available to complete the task or the degree of scaffolding provided by the
teacher.

There is no pre-determined number of student work samples in a portfolio nor are they sequenced in any particular
order. Together as a portfolio, the samples provide evidence that cover all aspects of the achievement standard
unless otherwise specified.

As the Australian Curriculum is progressively implemented in schools, the portfolios will continue to be reviewed and
enhanced in relation to their comprehensiveness in covering the achievement standard and their representation of an
increasing diversity of student work that can be used to highlight evidence of student learning.

THIS PORTFOLIO - Year 10 English

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:

Sample 1 Oral presentation — Romantic comedy
Sample 2 Persuasive text — Sport in the media
Sample 3 Response to literature — Macbeth
Sample 4 Response to literature — Lord of the Flies
Sample 5 Discussion — Writing poetry

Sample 6 Response to literature — Poetry analysis

This portfolio of student work covers all aspects of the achievement standard. The portfolio includes a range of
responses to texts in different forms, modes and mediums. The student provides a digital response in the form
of an oral presentation to the class (WS1). The student presents a persuasive argument in response to an issue
(WS2). Students (WS5) engage in a collaborative effort to write their own poem in response to a social issue.

In this work sample, students sound out their ideas with each other and experiment with a range of language
features. The student responds to literary texts and demonstrates clear understanding of each text through the
use of detailed and relevant examples (WS3, WS4, WS6). The student compares different interpretations of a
play presented on both stage and adapted for screen (WS3). The student provides an analysis of a novel and an
analysis of a poem (WS4).
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ACAra &, Work sample 1

English Year 10

Above Satisfactory

Oral presentation - Romantic comedy

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments.
They develop their own style by experimenting with language features, stylistic devices, text structures and
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Having undertaken a study of film making in class, students were asked to select a film to present to the class that
they considered to be an exemplar of its genre. Students were required to make detailed reference to 2 to 3 scenes in
the film and to consider a range of film techniques in their discussion.

This work sample consists of excerpts taken from the student’s work, showing an introduction to the task, and a
conclusion.

Students had three weeks to complete the task and worked on it both in class and at home.
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Work sample 1

English

Year 10

Above Satisfactory

Oral presentation - Romantic comedy

Annotations

Acknowledgement

ACARA acknowledges the contribution of Australian teachers and education authorities in

providing the tasks and work samples. The annotations are referenced to the Australian Curriculum
achievement standards.
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ACAra &, Work sample 2

English Year 10

Above Satisfactory

Persuasive text - Sport in the media

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments.
They develop their own style by experimenting with language features, stylistic devices, text structures and
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students examined the place of sport in Australian culture and identity and identified the ways in which texts privilege
certain representations of Australians who participate in sport. They considered the way local media focuses upon
Rugby League at the start of the season to privilege particular attitudes, values and beliefs about the Australian
national identity.

Students were asked to write an analytical essay on the ways in which sport is represented in society through the
media by identifying how it privileges certain attitudes, values and beliefs about who is considered the typical Aussie
sportsman/woman.

Students had one week to complete the task at home.
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ACAra &, Work sample 2

English Year 10

Above Satisfactory

Persuasive text - Sport in the media

Annotations
Sport in the Media

Uses stylistic effects to engage the reader,
for example a relevant, attention-grabbing
introductory sentence, ‘The race that stops

The race that stops a nation. Aussie, Aussie, Aussie, Of, i, Of. There can be no doubt . . . . P
- ax N a nation. Aussie, Aussie, Aussie, Oi, Oi, Oi.’

that Australians love their sport. Sport is and always has been a central part of Australian
culture and it is reflected this way in the media. This essay will look at the sports most S ;
L ; - tructures essay so that the the line
privileged by the media, how sport has influenced our national character, who the typical f . v . ,
Aussie sportsperson would be and if sport has had a positive or negative influence on the orarg ‘{me’" Is clear: a clear thesis
culture of Australia. established at the outset, arguments are
foreshadowed and developed through a

For the majority of the ulation, the most contact wi i . .
D ST PopITation, {he m SR NARE PR, SN s series of points, and restatement of the

from watching it of televiﬁi{: The sporis seen on television, however, are only the anes that
S

the television statishe s show. From 6am on Thursday May 3% to 6am on Thursday May thesis in the conclusion.

10" there is 2 scheduled 208 hours and 50 minutes of sports or sport related programs on free .

o air TV (eBroudcust Australia, 2012). Of these sports and sport related programs the vast Uses evaluative language that seeks to

majority are on sporis like AFL, NRL and Motor Sports (eBroadcast Australia, 2012). align the reader with the writer’s point of

Television companies will only show what they believe is popular; according to the view, for example ‘for the majority of the

Australian Bureau of Statistics the four sports that had the most people going to them in the population’.

year prior to the survey that was conducted in 2009-10 were AFL with 16% of the

population, Horse Racing with 11% of the population, NRL with 9% of the population and Demonstrates understanding of the

Motor sports with 8% of the population attending (Australian Bureau of Statisties, 2010). selective nature of what is presented
The Australian identity has been forged many times over, whether on the beach at for television viewers of elite sport,

Gallipoli, helping out a mate in. times of adversity such as natural disasters. But how has sport ‘Television companies will only show

helped create this identity? To be Australian has become synonymous with the ideals of what they believe is popular.’

mateship, a “fair go’, and the lamikin (Stevens, 2003). State of Origin NRL has also become

fairly closely related to these ideals. Marcons coach Mal Meninga has said, "Their belief is Identifies references to shared assumptions

fantastic and their mateship, which is really importent, is second to none as well. They'll do
everything they possibly can for their mate fo be successful (Meninga, 2010).” It is apparent,
in this instance at least, that what is valued in the sporting arena lines up closely with our

fo strengthen the foundation of the
argument, for example ‘The Australian

national identity, but one must ask, however, is sport an influence on our national character or identity has been forged many times over,
is sport merely an outlet where our national character shows itself? Although even if sport whether on the beach at Gallipoli, helping
merely is an outlet it also keeps reminding us of our national character therefore keeping it out a mate in times of adversity’.

alive making it influence anyway.

Taking iio consideration the valnes of the Anstralian ideatity sad of 2 fian sport, Justifies own interpretations of a range of

who is the “typical’ Aussie sportsperson? In deciding this, several things must be taken into media texts through

consideration such as the Avstralian “Essence of Sport’. The Essence of Sport has been ) ) )

created by the Australian Sports Commission to state what Australian sport stands for; the a. direct quotations or to reporting
values included in the “Essence’ include: Fairness, Respect, Responsibility and Safety sources more generally: To be
{Australian Sports Commission, 2008). Considering this along with the aforementioned Australian has become synonymous
values the typical sporting Aussie sportsperson would be someone who stands up for their with the ideals of mateship, a fair go,

mates, values fairness, takes responsibility for their actions, respects those around them, looks

ot i aufity o otfanve sl s el Salenied. and the larrikin (Stevens, 2003).

b. citing appropriate sources , for
example successful Queensland
State of Origin coach Mal Meninga.

Uses rhetorical questions, for example
Taking into consideration the values of the
Australian identity and of Australian sport,
who is the typical Aussie sportsperson?

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 2

English Year 10

Above Satisfactory

Persuasive text - Sport in the media

Annotations

Looking at all this is the influence that sport has on Australia positive or negative?
The influence held by sport is very large with 43% of Australians surveyed saying that they Controls and varies sentence structure
had attended a sporting event in the 12 months prior to the survey (Australian Bureau of (compound and complex) and punctuation
Statistics, 2010), Because of this high percentage the potential for both positive and negative . P ; ;
influences is huge. One particularly susceptible area is racial equality. jgstralia has aelgaa in expressing ideas on a complicated isste.
than proud past when it comes to things like racial equality, Australian sport is not that much
different; although sports have improved in this remark, with things like the NRL’s Ali-Stars
Game (All-Stars Game, 2012). So Australian sport is a positive influence on society because,
while it is not perfect, neither is our society and sport is trying to make amends, something
the rest of society can follow.

Sport is and always has been a central part of Australian culture and the media reflects

this wey. This essay has looked at what sports are shown and how much sport is shown in the Uses vocabulary t}./ pical of extended
media, Sport’s éatluence on Australian culture, who the ideal Aussie sportsperson would be and more academic texts, for example
and whether or not sport is having a positive or negative influence on Australien society. - abstract nouns (national identity) and

nominalisation (sport’s influence).
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ACAra &, Work sample 3

English Year 10

Above Satisfactory

Response to literature — Macbeth

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments.
They develop their own style by experimenting with language features, stylistic devices, text structures and
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students saw a range of interpretations of Macbeth in film and live performance, and chose two to evaluate.

Students were required to reflect upon the different interpretations of theme and character, including the extent to
which they agreed or disagreed with the interpretations. In particular, they were asked to focus on one or two scenes
in the original play and compare them to two other interpretations, commenting on whether they were suitable
adaptations and in sympathy with the original play.

Students had two weeks to complete the task and it was undertaken at home.
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ACAra &, Work sample 3

English Year 10

Above Satisfactory

Response to literature — Macbeth

Annotations
“Come, high, or low; Thyself and office deftly show.” This particular scene from William
Shakespeare’s tragic play Macbeth, where the witches introduce Macbeth to the three apparitions, Provides s sophisticated opening
has been interpreted in several interesting ways. As have several other scenes, in portraying the by quoting directly from the text and

theme of equivocation. Roman Polanski’s 1971 film version and Bell Shakespeare’s Macbeth Undone
theatre performance provide two very different interpretations of the tragedy as a whole, and thus
these individual scenes.

anchoring the discussion in a particular
scene.

Displays an understanding of the
Roman Polanski explores the theme of equivocation in his film The Tragedy of Macbeth, in the scene piay 9

where the witches introduce Macbeth to the apparitions, using dialogue techniques. Through conventions of te_Xt _Ema/y_SIS essay
dialogue, one instance where the theme of equivocation is explored in this scene is where the first structure by beginning with a clear
apparition tells Macbeth to “beware Macduff” and the second apparition says that “none of woman introduction that addresses the topic.
born shall harm [him]”. Equivocation is explored here in that the witches do not tell Macbeth of i o i
Macduff’s unnatural caesarean birth, thus misleading him to believe that he does not need to listen Uses appropriate citation conventions
to the first apparition’s warning. As the film uses the same text as the original script, this same when referring to source material.
technique is used in Shakespeare’s text. Polanski also explores equivocation through the character , .

Rosse, who, throughout the film, is never on the same side of battle. Although Rosse starts out to be Produces topic Sentences, which

on Macheth’s side and appears as one of the murderers who kill Banquo, he is seen giving Macbeth acknowledge the conventions of text
strange, almost suspicious looks throughout the film and finishes the film by loudly and proudly response essays and provide cohesion to
declaring Malcolm rightful King. The theme of equivocation is explored here in that, although it is the argument.

understood that Rosse was one of the King'’s helpers and continued in assisting Macbeth, the

audience is never told which side he decided he was on. In this instance, the equivocation is not Selects vocabulary with precision.

within the film but between Polanski and his audience. This aspect is not mentioned anywhere in the , o .

- » ; : : Points out differing interpretations of
original script by Shakespeare, and hence can be considered to be a very unusual interpretation of .
Shakespeare’s text. Thus, this film and the original text are very different in regards to this aspect. the motivation of a character and uses

evidence to support this.
The Bell Shakespeare Company also explores this theme in their performance Macbeth Undone

using various techniques; however, they use these techniques differently to Polanski. This version, as Understands how different authors use

a theatrical performance produced and being performed in the 21* Century, uses these techniques language techniques to achieve different
in more modern ways, as their intentions are to get the story across in a way the audience would effects.

understand and be able to relate. One such method used to ensure this is done is in the portrayal of

the witches. Rather than resembling those of medieval times, the witches in this version are dressed Uses accurate spelling and grammar

to resemble two carnival folk, who share the three witches’ lines between the pair of them, and a throughout the essay.

monkey; even their cauldron is replaced with a Tibetan singing bowl. The company portray the
theme of equivocation through visual technique in that carnival folk are considered to be
entertaining yet not normal — freaks, even —and thus not accepted easily, if at all, by society today.
In this sense, they are similar to the witches that would have existed in Shakespeare’s time, having
been resented and whose existence was reacted to with violence, by the society of the time.
Another technique in which equivocation is shown is through the actors. Throughout the play
Macbeth Undone, the actors never fully mention what is going to happen next or how their
characters are going to react. Instead, their lines are phrased in a way that makes the audience think
—they want the audience to find out for themselves by continuing to watch their play. Similarly to
that of Polanski’s film, the equivocation here is between the actors and their audience rather than

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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AUSTRALIAN CURRICULUM,

ACAT A e, Work sample 3

English Year 10

Above Satisfactory

Response to literature — Macbeth

Annotations
within the story itself. Equivocation is further explored through the same dialogue that is used in the
original text, which is also used in Polanski’s film, where the witches mislead Macheth by convincing Observes and explains different
him of several untruths which he does not seem to notice contradict each other. viewpoints and perspectives on the play.

Both Roman Polanski and the Bell Shakespeare Company manage to effectively interpret William
Shakespeare’s tragic tale of Macbeth. They are very different from each other and convey the story
in their own different ways — Polanski using film techniques such as sound and camera movement,
and the company using theatrical techniques such as interaction between the actors. However both
manage to successfully stick to the true spirit of Shakespeare’s words.

Concludes the argument by restating
point of view.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 4

English Year 10

Above Satisfactory

Response to Literature - Lord of the Flies

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain
different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments.
They develop their own style by experimenting with language features, stylistic devices, text structures and
images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students studied the text Lord of the Flies by William Golding in class. They were given an extract from chapter 12 of
the novel and answered the following questions in class. They had 55 minutes to complete the work and worked on
their own.

1. Explain the significance to the novel with reference to:
e one of the boys as ‘the savage’
e the rescue of Ralph by a ‘naval officer’ with a ‘revolver’

2. Golding makes reference to a ‘herd of pigs’ and a ‘shelter burst(ing) into flames’. Explain how the motif of
pigs or fire is significant in the novel, considering Golding’s use of contrast, foreshadowing, symbolism and/

or imagery.

3. Explain the significance of the spear. Identify three other symbolic objects in the novel and explain their
significance.

4. How does Golding’s style create an atmosphere of tension and fear, referring to a sentence structure,

narrative voice, imagery, sound devices and figurative language?
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ACAra &, Work sample 4

English Year 10

Above Satisfactory

Response to Literature - Lord of the Flies

Annotations
' . n 4 is Sguihyin :
\/| When Golding refers to ore of the boys ok Sthe %u(lCJ€; he %3 Edits work for accuracy and effect.
how Ower o (ong periocl of Hing,, youny boys —ov chuldren in P newt ) )
\bécow, chuarJ(J/ oundl vicious when Hare s el of dicipling To Uses a variety of punctuation accurately.

ho ld 4heiv atlituces and vedua s toqether. The use of the werd
LSCWaj‘eJ isto simply cast wwai he. dedeverare. regard of innocent
Wit beys plasying o gan cund s ¢ ive. the reacler am idea so-
dhoct 'Hu'njs aie Ch obﬂg{v\ﬁ oande faiéwuﬂ qgr\?wf (nfluence o thew.
Hhe boys .

Fre—sigaiticance ob dhe pupmvadef—prtmmetethicers The arrival

of a ‘navel officer” in a ‘uniform! with o revoluer " inthe noweld , ,

is si hicand as (+ contraclicts e her ehopsetons fdba stonj Exp{a!ns thg reason for th? author’s
from begjinn irg fo £iel »,4Hlloan enly a simple worel, Yoniform deC’SAO'I" fo jyxt:pose pa.rt/cylar y
Conveus o strong meaning fo He reaclir, cuter hav o eat vocabulary /r'n‘ e narra.t/ve in order to
abouk savages, {fﬁh,h‘,\f) Killing andl above all violinte . highlight 1:he/'r con,trast/rjg mear’wng, for
(:troldUNf) imuntoliately oleScribes the officer as nothing more example ‘uniform’ and ‘savage'.
Hhau ot Ynavel officer “ tn o Uniborm ? to focus oox%cowa;ad

it has i dh Hhe other choaracters ound sézjiaw , and +he reaciton

of Ral.pl\-

3| The mokf of fire is significent in the novel cig o whole, as it
s a symbol repesenting the savagensss of #he boys cnd e~

i - ’ how ferocious they become, Fire cour
‘be \see‘n’ i mand | oli{fe rent oS I as A snall Houng o
a canﬂcte(,/ i+ g s ULFL‘LC?SCL(\‘(‘ light, creatiny a wwoumpa cctncsplore,
In a-ﬁre'p{aq@_, fire creates wamithe 1n the wia R, (-0 weyer
as o M{;Ls/s/mﬁ're,ére is Vigeious el Creates ferror ead and

horrific damage. TRere(ore , +e ﬁm_ i Lordd o fhe

Fleg Sqmlvol? es how 7Y e beo (s Were once just f/am&s
On (canok, /wwnn? Hain ‘fumec{'riA/#o,#-eé\ /41}7’(’. otned LICious
lushfi 785 — demaloy, ot 7O Kill [ TS e is adl duetothe ek Explores the many layers to the motif of
6f O&'lelh\e #wy recoived —thair quen{s wererst otround. 15 fire within the narrative.
Yhlow fom out™”

Displays a sound understanding of the
symbolic underpinning of the narrative -
more than 'little boys playing a game’.

&wiadj e modif of pigs is fémﬁ‘f @ht AS H also symbolises
ﬁ':'eec(' and viciousne <5 :Lﬂ\e, (i Z@Vs intho noM Soon becoue
greedy ond savoige,, in-wewtclesperate wantof o danst Articulates the narrative details which

! i i
Meat ond fire . The PG isa symholism Of j'%ed”ﬂ\e greed support the complex ideas within the
ﬂ‘g é()tfg Lmdé/‘ll’OOk C‘(,i/‘t&’ﬂ “f’/\e aniu &‘CQS- \ij b Cauma . 2 novel.

Acknowledgement
ACARA acknowledges the contribution of Australian teachers and education authorities in providing the tasks
and work samples. The annotations are referenced to the Australian Curriculum achievement standards.
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ACAra &, Work sample 4

English Year 10

Above Satisfactory

Response to Literature - Lord of the Flies

Annotations
3fa — The spearinhis scone represents Ralphs safety,cund Recognises the use of symbolism, for
howd the hoys in gererad haveturned to wecypon s-cemeks example ‘the spear’ to effectively convey
-br help,inctead of adwlfs/parents, The stick sheurpening meaning about a negative aspect of
gives the imp/es sion thed- thece ¢s ahigh (evelof despera- human nature.
Hion and tear andthat-the boys will o auqihug —even
k’lf/—_'ﬁ: Hoir right of scrnvedl in s frightening efu-‘socée
| of their Iife. .
‘ b — conch ? represents feaim work anclihe rigitite of
| Spiatop. The Conch was wsecl to signify ome’s
‘ right to speak and deliver an opihion or
sugge ston, Theecer fgpf@ggﬂ'md WO ro; Recognises the overall message to
4 §e+he(\ in order To Survive. @ﬂ,ﬁﬁ_ and.get the reader by the author, for example
help. ‘teamwork for survival’.

Pfggﬂ’s glacses: Piggy's glasses represented hope .
77% were use o o create F1e, whuch
#e, bOL/.S not CJLLL/ /\QQ&@Q.C/ or '(%)GQ/
andl WDHWL‘H\, Lt +o 5/9'\&-4 Ao /h//ﬂ.
as a gignalfire.
Pafam :‘7‘/\@ PCUO(C&ZU'TW/ d@a@( m&bhe[ *KUL?&LQ_
tre jagged toeks was Golaingl vse ot

‘(\D( -Q\Slmv{owwz, It representerl clocctcund

Identifies the author’s use of
foreshadowing in the narrative.

how Piggy-s Feath woulel loe cavsed
4/ E[o(o@z“l«ﬁ- 5 use O‘f _9'/»«03(4; 6&&#/_ compumo{ ondd CO/lfﬁb(ex senterce Identifies the language features used by
shruchure. creates tension throwghodf the Hesch An example. o ¢ the author to create an atmosphere of
simple senfence structure. is "Nowhels seemn gou.He s Makmj fear

suve .4 stick sharpened ', TN Shert sentencss convey o sb
| arol SfﬂOr\g/ rmssq§g wiuclh is i'lmma&\afr@éy i ey stoocf 5';9(9/'
being read once? This chembere gives The™ reacler +he (pression
of /\3(3?‘@ curcl ,v'am'c , and that thore is ho +imeto lose.

use of
HAre- An exounple of guratise (anguage in the toet e 17\0,Adj€cﬁ'ﬁ'ta~
Sion  nthe é‘ef@iem.e e screaums becawme [éonﬁqumg and’] -({yul/ufﬁ’
rmrg creofes an imege of Hha gpund 67 #e SCreamirg nores(sig
Voa ci/InOPF an even Fate |, loferc f‘rﬁ aind. Qar«SP/l\ﬁLlr\g.

Sound devices e used Withudhe toxt 4n ex"cuwfr& of ths Ts

wvhan 60(6{4’7\7 Aescrloes tha “bridls EW@ (e7] Sorectmi Emp( f{\eg

micCe 3&@(’2(/\4 “, The worels “sor Caming "andl ‘3/1rE?fm ‘we

| _ : Listens to the sound of the vocabulary
{Ased]. lV\“‘{’\Q S Seﬂ#eﬂ(:@ an A (/L(M(’)S'f ]\,Q)Cf to.e ach Oﬂlﬂx’, used and exp/ajns the effect on the

creating an €o1rfs[)l/%‘;\j sound when read aloucl, audience.
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ACAra &, Work sample 5

English Year 10

Above Satisfactory

Discussion - Writing poetry

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical
arguments. They develop their own style by experimenting with language features, stylistic devices, text
structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had undertaken a study of protest poems in class focusing on issues of injustice, oppression and
discrimination. The task was to work with others to craft their own performance poem that explored a current political
or social issue. The poem was to use a combination of film, images and sound. The completed film was to be
between one and two minutes.

This work sample comprises audio excerpts taken from discussions the groups held in crafting the poem and
includes a reading of the draft. The subject is arranged marriages.

The entire unit of work was completed over a term. Students had two weeks to craft their poems and plan their film
with three periods of class time to complete this part of the task.
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ACAra s, Work sample 5

English Year 10

Above Satisfactory

Discussion - Writing poetry

Annotations
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ACAra &, Work sample 6

English Year 10

Above Satisfactory

Response to literature - Poetry analysis

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to achieve
particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical
arguments. They develop their own style by experimenting with language features, stylistic devices, text
structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and
developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices
for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Student had studied the biographical details, and values, attitudes and beliefs of four poets William Shakespeare,
Walt Whitman, Robert Frost and Oodgeroo Noonuccal.

Students selected one poem for analysis and answered the following question in class time:

How has the poet constructed his/her poem so as to reveal his/her values, attitudes and beliefs and to position
readers to view the theme in a particular way?

In developing their responses, students considered features of the poem such as:

° subject matter (what the poem is about)

° form (organisation or structure of the poem)

° sound devices (rhyme, rhythm, alliteration, assonance, onomatopoeia)

° figures of speech (similes, metaphors, personification, symbols, metonyms, allusions)

° other relevant language techniques (eg direct speech, humour, foreign language, vocabulary).
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ACAra &, Work sample 6

English Year 10

Above Satisfactory

Response to literature - Poetry analysis

Annotations

Qo Owen) ' w7 Ceszzeo ok Ao ke Vieomucal is
Q d@x @50\@9\&7 or Mo pOGHs VoS, alirdds and
peies 0 weard 1hepe ror B o sarore wien Coofanmy
ANd WWEes an W hvareeir. (ke 2s-te YOEH

e 92 WM UOMUES  YHouah Cotm and +OE,
NE afUAES sWftogh ust ef stadd danices ond illsu (o ve
B orouase and 1o . bRKESS At SuRn wa—m% e,
Wd stbiecy codter,

Develops a cohesive and logical
argument by clearly outlining the thesis
in the introduction and foreshadowing
arguments to be explored.

Oodgeroo convers wr Quorignol was paiues Hhoush
: Understands how the structure of the

K {SOIM &M '\901- ok K oo, TFe==Es _-_—_?..‘sl_
e EOC\,\ oS YL s LUt poem complements the argument posed

T Q"FD“ 3&3 0JAF SS a deent Wke Sroup Hor COUAJ by {he poet with each stanza addre\.ssing
CCXK\PQ)SV\ eor QM}(‘ 3\“\0‘\ \E\BULS SNL O-SlLb S\’CL\"GSCLQY\, adlfffar'ent group that could campaign for
‘Lrikers, upons | Toiaes), e Vs and ‘o Whike Aboriginal rights.

wen ~WiSkS 0. OO\CG -va- Lhoushis rhar could egie

B tedsson  wEa—gueh W e Qoolgitas o
Yo . Gufh Y0 Wy ﬁ%&!{% SHONS, HaRWoAS ard Uy
\ike.  Hod MYM Hor won wmshelciums:
BRSSO a&@qaw Peadng,, esfeciony M i u}o#
Tvao GRS oF 040, Skan3a, Okl SWOuS var (LS
(00 W Wkl wOY of Uk by wohidhhny He xer
aAsoks oF Eer  Ond sm W&wrés OF WM a0y Yy
Sirvoit, it W, cfiseemsssll Ouany, 58 (s
_vmu@s Qe MO cxeﬁr ywmsk va\ nd VN .

Lo

Articulates complex ideas by using

Seond m o“QD‘\CQS and Q«EU(OHUE 1andLa%e GSSist technical terminology associated with
W ey cobuunicQy g Ooawitos GGWLS. She feels poetry, for example her negative attitude
Sirofgly k\f\C\‘( e Quongirsss should Nue” Wiue veen towards Aboriginal dispossession [is
s POSS@SSZA oNd  SW SWor?S WS HhiOUSKh Fese B TR - conveyed] through ‘sound devices and
ey, The (OIS ab Wl ad of eoCh SaN3a skou figurative language’.
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® AUSTRALIAN CURRICULUM,
C c C ASSESSMENT AND
REPORTING AUTHORITY

English

Work sample 6

Year 10

Above Satisfactory

Response to literature - Poetry analysis

ForagasS ™
fvee AO?\ R
Ao oyl

T axon's enf’ indicare w\

| 100 oo iOn _fuir GuSHCe 1S Guing ro Y

mea\nms QO grduslk HAIF IS hokShred by 4ise
- owe n\“é"‘% Jo\ou, 30 Mod' o teoe’ on 3
RTINS Q\f\é g Hecenrat, é@, W 00N TR SUME
s QC\C\% c\(\o\ WA conSiant sHESS. en pe end of
Enlin Q. B0CeS. L _Veader 1O 0CUS. and. 0bSOrb Yl
Ssa%e. CO. USR . PASONIRCONON WIS 5K SO
4 novons ear’ and u\r\%e(w W _
lS 1\5(”2’)(@3
ana h - QECO(H 1S RQuifd . @@r LN 4o war._a
MSSO% w &t 1 Quorisinas. Wﬁ@m
S‘fﬂ‘iﬁs &N Uﬂ\%a’\o\\‘/ AONS' L

notal . lv\ 1) \aszf SI0M30 Wl ODRF LS Paced
QURMAHON of A e St v R pose
Motk _Wel-laskes Witk SOG_ oy o Qe Sore.
WHES Wro suvlore il sresng &8 wl \Naisloeus <eiumip.
and wose at eeo@osd b1 Oodeeioo 3o 1008 YAC.

ORNONS, ULE M 1200 i ConLe. oxlerst of KM, (Crodoeieo s

B _axds Yore accenkfs. Hhrondh e usl & . sodld

Annotations

Listens to and identifies how the poem’s
rhyme scheme reiterates and deepens
the theme, and achieves stylistic effect for
example, ‘the constant stress on the end
of each line forces the reader to focus
and absorb the message.’

Shows evidence of editing for clarity
of ideas and precision of language
throughout.

Jgyices.dnd. @sarakive. \aNginasge. N e

mT\Q PRAS  LRNeRS (3o 4B O,boi\ﬁ'rms e

LWEES. NOWY N Lorvony. O W sehitih ©F ol

| NAi%neas. yodnns are SO WItudh 1 HeMe G
i T s nave o On Opraay’

1S, A 4esfP0Ee. 210 10 WS, oW W ol S poSivioN@

Y0 se¢ we_UowHawnb. of. ke Osotags and 10 vore

F WL freedtm as Muck 05 Opageiodu g S 50

Vot ¥ W justice of oor Pea.

Ond. sHive Your viow.

Identifies the ways in which evaluative
language encourages readers to
empathise with the Aborigines plight, for
example,the reader is positioned to see
the vulnerability of the Aborigines and
to hope for their freedom as much as
Oodgeroo obviously does ...’
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REPORTING AUTHORITY

acaI‘a o Work sample 6

English Year 10

Above Satisfactory

Response to literature - Poetry analysis

Annotations
4 H(SM\\SW(Q() NS O A oS L aS Lok kS Includes quotations from the poem using
QQH CQLV\ pONIN & O\DQ\ GYLn0N. &Q\\Lﬂm\c £, J(,O ‘SPQQ\L of the accepted conventions to illustrate and
[ﬂ»ﬁ, kﬁ(‘tﬁl el GUl 1S 0l ofd G\ED.( JTO b e on m‘ {‘] strengthen points, and develop and justify
/ y the interpretation.

S _aninkeroene iy Csom] uwm and 10 give
eodoship W a0 (e0des Oe ' S0 COWNKY  bETEUES N
WE con saie. Loy and. vl _geopie. sz, WD 02 1+ SO,
|Mer werots op-& voroncus Ouonsian ond vkike &esie
_ |0 OxPreSEd. HaDuSh Mg O SUbSECr MOt

-.QQdQQYOCL oo A _s_.__\mups ORudes | cmp\ Wores Qr&
Ruedied i 0persusie. wor. SN s, e0om, On Oy,
s QoOns Nl 0NUS LEZERes O (OMRHed i
RN ai\oL_ };Or\_!L_J_M_wMasnue ool iouwnfds Quotigng) -
| AISPOSS SO Hooudlk _So0Nd_ AUiceS. and & urntive. \ansuage ™

(ad_kor ___b_@l.:%_%{)lr S _AONA. (e 0\90(‘\3; nag_and . Varies sentence structure, controls
~WheS caf 1WE WO ACHIILY. 1S PoSSal 1S S\t paragraphing and uses a range of
| Haite, and “subiece a0l TV\‘S ‘POQM &{c&‘% 0%eror \;USHCQ, appropriate vocabulary relating to both
MRl of M0 Q0SE o \WOfe /\, = N o wWoy WaE poetry and the persuasive essay in
M8 woder asees .QMM)E\C.OY\PQ‘(\ _POC. 0 beker eurure. _ . developing the analysis.
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